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I. Chapter 1: Introduction

A. General Introduction

English isindisputbly the internationalingua franca It is used worldwide in such
domains as academics, the arts, and technology, to name just a few. Not only is English used
for individual purposes, such as international travel and security, but also for collective
purposes,such ashumanitarian aid, peace operations, international law enforcement, and
military operations.The use of English for international communication in political and
diplomatic dialogue isunquestionable Furthermore, according to the British Counic 6 s

Peacekeepingriglish Project, English is used:

To enable multinational forces involved in NATO, EU and UN peace support
operations to communicate effectively with each other; for humanitarian
purposes- enabling military and other security forcesitderact with non
governmental agencies in conflict and posnbflict situations; by border
guards and police, to combat drug smuggling and human trafficking; [and] as
a tool for promoting democratic values and respect for human (iBhtssh

Council, 2009, p. 1)

However,many of the participants in activities such as those pusiyomentioned are nen

native English speakergiventhatit he r at i o -rodt invad(CGrystal, 200830 0 n

69). Thus,with anexcepionally high demand for English proficiency, there isiacreased
requirement for English teaching and learning in order to effectively carry out this variety of
international operation®\s has been the case over the course of history, Einglssbecome

an international | anguage Af or T espeeiallyctheir e f re

political andmilitary powero [emphasis added{Crystal, 2003, p. 9)
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In additionto English taking on a dominant plage international communication,
technologicabreakthroughsiow allow for moreadvanced communication and opportunities
for sharing and obtaining informationopportunities tht havenot existed until now in this
21% century global community. These technological advances, paired with the importance of
the English language, whiech many ways have each supported the advance of the other (and
continue to do so), form a unique pair that pasadigmchangingpotential for language
teaching and learning. With the amount of information being shared across time zones and
international lbrders like never before, people are able to experience foreign language and
culture, and are indeed able to get authentic naht@nd experiences, thanks to advances in
technology which bring that content and capability righitht&r computer screens dmmobile
devices. With the click of anouse or tap of a finger, one can feading a newspaper or
watching a television show or filnperhaps even in real time, originally produced for a
markethalfway around the world.

As has happened in the past with adees in technology and theagability of
information, we are again presented withan opportunity to exploit these advances in
technology, communication, and informatifam educational purposes. Multimedia products,
such as television and film, are ranber considered hatd-get items, butather are readily
available for anyone with an Internet connectidhus,these products, when combined with
new technologyand the correct methodologynay prove beneficial for language learning

purposes.

B. Historical Background

As previously mentioned, Englishhas becomethe primary language of
communication in international operatiorReferencehas been made to the role of the
military in the spread of Englismamely with respect to ¢heffect on the locatommunity

(Crystal, 2003) Although it is not explicitly stated,his reference infers that thiecal
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community would be exped to English becauseistthe languagéhat isbeing used by the

armed force operating n t he ar ea, maki ng s {peakingtioopsne nt i a
on peaceeeping missions in Bosnia, the Middle East, Central Africa and elsewhere and in

Af ghani st an(Cnstaln2008, p.2106)iystal (2003) goes on tgorovide a real

world example of the use dinglish by the involved military personneigting how fiUN

officers are routinely heard on TV commentating on the way a crisis is developing, and the

| anguage used to the ca@d®3 p 406)Emlishandeadplays al wa
an important role in international military operatio@e such operatiomat the forefront of

the international stages the multinational effort for security and reconstruction in
Afghanistan.

In December of 2001 the United Nations Security Council adopted Resolution 1386
establishing a security mission in Afghanistan to be led by the North Atlantic Treaty
Organization (NATO) called the International SecurAgsistance Force, or ISAF. The
Resd ut i on s pallscon Membex ISthtgs pdrticipating in the International Security
Assistance Force to provide assistance to help the Afghan Interim Authority in the
establishment and training of new Afghan secuatyhn d ar me NATOp 2023¢ s 0
Although the initial plan called for command of ISAF to rotate between different nations
every 6months, this proved difficult, and in August of 2003, NAT&eIf took command of
ISAF. Moreover, although the original concept for ISAF was to provide assistance for
security in and around Kabul, over the followiBgyear period ISAF gradually expanded
responsibility until October of 20Q&vhen it became responsible for all international military
forces in the country, some 32,000 troops from 37 contributing nationsnéhlgincreased
ISAF role also gave way to the implementation of a program to fuli#l training
requirements for the new Afghan National Security Forces (ANSF). The answer to this need

was NATOI SAFO6s advisory pr ogr anmiAfghanistan, oNNWMAO Tr ai n
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and formerly known as Combined Security Transition Comnfsigtianistan or CSTCGA.
Operational Mentor and Liaison Teams OMLTSs, now calledMilitary and Police Advsory
Teams, MATs and PATS, respectivebre responsible for the training of the ANSF with
respect tahe transition to Afghan control that began in July 28id culminated at the end
of 2014 Additionally, Operation Cordination CentersAdvisory Teams, OCCATsare in
place for ANSF commanders to coordinate for ISAF support. Together, thikse training
and transitiorteams are referred to as Security Forssigtance Teams, or SFATS.

On 31 December 2014, the official NATISAF mission to Afghanistan ended, and a
transition was made to the new NATE& mission:the Resolute Supporiission After
more thanl3 years ofiISAF, the transition to this support miesi took place on 1 January
2015 and according to NATOmo v e d & combat rale to a train, advise, and assist
missioro ( A Mi ssi on | Re s ol ut.&hat3s) gtipogh thpurpbisesoftheo n, 0 2
mission changed, namelgs a resultof what was accomplished during the original
operational, c 0 mb antissionfoom ®ecenfber ROAITi@OHEesembeIS2A1A.
This new missio focuses on training and assisting the ANSBETGA remainsan integral

part of the new Resolute Support M@sj and is charged with the following mission:

Train, Advise, and Assiswvithin the Afghan Security Institutions to develop

Resource Management capability, IG/ITAO and Rule of Law capability, and

provide resources in accordance with the Afghan National Defense Security

Forces (ANDSF) Plan of Record. Develop sustainable AND$®=aaty and

capabilities in support of GIRoA i C SAT C| Resolute Support \

n.d.)

Although theoverall NATO mission in Afghanistan has changed significantly as a result of

the culmination of the combat operations that were the focal point of the ISAF mission, the
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importance of the training, advising, and assisting mission has increased and is now

inherently linked to mission success metrics.

Being a NATQIled initiative, the ability to communicate in English is paramount for
mission accomplishment. This is not only due to the fact that English is one of the two
official languages of NATO, as agreedan in the September 17, 1949 sessioh NAT OO0 s
governing body, the North Atlantic Councbut also because English has become the de
facto langiage ofinternationalmilitary operations. Because NATO leads therent support
mission in Afghanistananddue to the fact thathe SFATsare composed of multinational
forces,Proficiency inEnglish is an imperative skill f{@8FAT members. Within the context of
the training missionproficiency inEnglish is needed for both communications with other
multinationd forces serving in advisory capacities as well as within operational contexts in
order to provide the necessary NATSAF supportand coalitioncapabilitiesto the ANSF
with whomthey are embeddediving and working side by side on a daily bafisoughout
the duration of the missiomhat is, NATO forces use English to communicaiéh each
other, as well as with the ANSF, through local language professjdmalsof which occur at
tactical, operational, and strategic levelhiese locahationd interpreters and translators
usually speak English, making tt&FAT me mber sd Engl i sh | anguage
critical. Unfortunately, military specific English language abilities of 8AT are not
sufficient.

Generally,SFATs aremade up of 130 individuals,international military personnel,
either from one or multiple countrieshich provide training, mentoring, and support to the
ANSF as well as liaise between their Afghan counterparts and ISAF. This includes
coordination for operational plamg and enabling support, such as intelligence, close air
support, and casualty and medical evacuation in order to increase operational capabilities of

the trained unitTeamsare traditionally embedded with battalions kandaks of the Afghan
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National Amy (ANA) or the Afghan National Police (ANRNd usually remain deployed for
a period of no shorter than 6 months. There are also teams embedded at higher than battalion
levels, such as brigade and comgsff. In June 2013 there were 381 ISAF SFATS in
Afghanistan, from 3'¢ontributing nationgNATO, 2013) Despite the fact that the transition
of full responsibility for securityof Afghanistan began in July 2011, the NATO transition
plan, which is based on a model of security force assistance, calls for advising the ANSF
throughout the 4tage proces The transition concluded in the year 2014; however, despite
the end of the maj NATO-ISAF mission to Afghanistan, NATO immediately began the
folow-on support mi ssion AResolute Supporto on
SFATscontinue to play a critical role in developing security capabilities of the ANSF so that
they will be able to take full responsibility for security in accordance with the NATO
transition plan(NATO, 2009, 2010, 2012a, 2012b, 2012b, 2013)

Training for the military personnel who are prepgriar a mission amembers of an
SFAT is conducted in three phase$fiaBe one, which consists of national training and pre
deployment preparation, takes g#ain the home country.h@se two,which is aNATO
centralized training, is conducted at the Joint Multinational Resdi Cente(JMRC) in
Hohenfels, Germany.dstly, training phase thretakes place throughout the deployment in
the theatre of operations.

Despite the success of the training missiar009, a general need fi@ammembers
to improve their English langge skills prior to reporting to phase two of the NATO
advisory team training was identifi§Embree, 2009) Thus, a needs analysis was carried out,
showing a shortfall in military specific terminology and usage for radio communicatiehs
unit operational planningt lwas then determined that improving these specific language
skills would enhance he t eambés ability t @&withdSAR anceint he AN

theatre(Embree, 2009)Furthermore, increased militarglated English skillsvere deemed
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necessary to enhance mission success. Thus,
Operational Ment or and Liaison Teams, 0 condu

Europe 6 the George C. Marshall European Center fec8ity Studies, was developed:

The twoweek, intensivéMissionRelated EnglisiMRE) for Operational
Mentor and Liaison Team@MLT) workshop isdesigned for international
military personnel preparing to embeudth the Afghan National Army.
Participants enhance their language skills Emglish for Specific
Purposeshrough learning, reviewing and practicing thsensitive radio call
formats and reports, and Hattdrill terminology in context(George C.

Marshall European Center for Security Studies, 2010,.p. 1)

What initially began as a tweweek course for select members of OMLT<sdme an
intensive, threaveek workshopthein OML T B asced c al Communi cati on
MATs and PATsfocusing on three areas: pronunciation improvement and accent reduction,
military specific terminology, and introduction to and practice of spefiio call formats.

The workshop wasonducted irperson at the Marshall Center in Germany andzetilboth
traditional classroom as well as interactive multimedia instrucijembree, 2009)
Attendance at this workshopould takeplace between phases one and two of tdan
training. Although ideally each member of a deploying team would gaghrthe training,

due to limited resources, not all members of the teapre able to attend the workshop at

the Marshall Center. In most castsamswould send one to two members of the team to the
workshop and those membevgould then in turn train the rest of their team while
concurrently conducting the phase 2 training prior to deploynesmntially functioning as a

trainthetrainer scenarioDespite the importance of theontent for the successf the
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advisory mission, anditaough it would have been an ideal scenario, the¥ee not enough

resources to send all members of the team to tpernson workshop at the Marshall Center.

C. Problem Statement

The former NATOISAF and current NATO Resolute Support Missiemploying
adviory teamsis now more important than eveespeciallywith the plan to transition full
responsibility of safety and securityo the Afghan governmeniafter over 10 years of
international safety and security assistance from NATO and other interngiaticpants
It has been duly documented thatim membersin order to effectively carry out their
missions, needed tonprove their knowledge of military specific English terminology and
radio communication, which would lead émhancd mission success iadvising the ANSF.

This, however, is not only useful for specific missr@tated ends, but also for the general
knowledge and professional development of members of the armed forces of NATO member
countries especially when required to fulfill combinedtehs, between member countries
such as NATO staff assignmentsattendance dbreign professional military educatiomot

to mention for doctrinal and research related purposesatliatikely arise throughout the
cour se of o0 ne Alhoughithe Marshall Centevasr ableto providexcellent
training via the ndTacti cal, sgedficatiyudesigoed ttor o n s
advisory team members, not all members of tdemswere able to attend this #person
training. Furthermore, notlaBmembers of NATO are assigned to these specialized teams, due
to mission requirements and other restraints, and as such not all members of the NATO
community would have the opportunity to attend the Tactical Communications English for
MPAT training at tle Marshall CenteBecause of this, marpgrofessionals in armare leftat
adisadvantageall the while potentially jeopardizinipe success of the advisory missama

whole
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While the workshomlid utilize traditional teaching methods a faceto-face context
adapting the content to a different delivery method and instructional methodology may
extend the reach of trewurse content, makingavailable to more individual§his could be
executed in the form of distance learnibdgnded learningor in a pureselfpacedonline
format.Recent academic research (such as th@dtestola, 2012; Neves, 2004; Sokoli, 2006;
Talavan Zanon, 2006, 2007, 2009, 2010a, 2010b, 2011; Williams & Thorne,) 2000)s
positive results with respect thet use of subtitling, aaudiovisual translatiomode as a task
for nontranslatorlanguage learner® tincrease language acquisition, andrengecifically,
the skills of listening comprehensiofiTalavan Zanén, 2006, 2007, 2009, 2010a, 2010b,
2011)and vocabularacquisition(Lertola, 2012)

NATO SFAT and other staff membersshould increase their English listening
comprehension skillsprimarily over military radio,in order to successfully carry out their
missions.The only availablestandardizedATO training for these ends wdise Marshall
Ce nt dactical Cdimmunications English w o r kwkid¢h avasonly offered ina two
week, faceto-face famat in Garmisch, Germartp alimited number of SFAT members, 6
times per year. If othédormal trainingoptions for listening comprehension improvement are
not offered, SFAT teamwill continue tobe at a disadvantagend mission accomplishment
may not increase, potentially affecting theuccess of the NATO transition to Afghan
authority for security within the countrirhus, the professional task of subtitling could be
used as a didactic tool ftanguage acquisitiopurposes tancreasdistening compreension
skills via military radiodelivered through an online learnintanagement system

Although the academic research carried out thus far with respect to the use of
subtitling as a learner task has showed positive results, the studies have onlynoeetedo
within the context of general language learning. There has yet to be a significant project

dedicated to examining the use of subtitling as a learner task within the context of English for
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Specific Purposes. Furthermore, the aforementioned studwes &l been conducted in
traditional classroom settings, utilizing computer labs to carry out the experiments. No
significant study has been carried aising an online learning management systamthis
studydoes

With an increased interest in the usiesubtitled audiovisual material in language
learning, substantial research has been conducted and published relative t¢Btdtasa,
1994; Bird & Williams, 2002; Dollerup, 1974; Garza, 1991; Markham, 1989; Neuman &
Koskinen, 1990; Price, 1983; Vandipk, 1988, 1999, 2010; Williams & Thorne, 2000;
Winke, Gass, & Sydorenko, 201®owever, what remains to be explored in depth is the use
of audiovisual translation, in this case subtitling as a learner task, in second language
acquisition,(Vanderplank, 201Q)more specificallywith respect to listening comprehension,

when applied to ESP.

D. Purpose and Significance of the Study

Thereforethe purpose of this study ie testthe effect ofsubtitling as dearner task
on listening comprehensiohy comparingsubtiting as a learner tasland viewing of
subtitled audiovisual materiab listening comprehensiovia military radiofor the research
study participants,native SpanistspeakingEnglish language learneffsom the Spanish
military, in an online learning environment

This study is both relevant, with respect to the continuing operations taking place in
Afghanistan and the enduring NATO mentoring aol¢ising supportmission, as well as
timely, due to theotentialtransition of full responsibility for security to the Government of
the Islamic Republic of Afghanistan (GIROA). Apart from these facts, based on the
combined nature of NATO and the multifaceted emdyuoperations requiring multinational
participation, the content is generally relevant for members of the armed forces from any

NATO member countryin order to enhance their interoperability within the combined

10
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context. According to CrossefCrossey, 2005)while language skills are primarily the
responsibility of the member country, Al ang:t
whole since linguistic interoperability is @&mportant to ensuring that countries are able to
participate effectively in both NATO missions and wider Alliance activities as gy torm

of i nt er ¢Quosseya BODS, p. t5)Jhas, the prese study is relevant both in an
operational settingwhere radio communication is essential to mission accomplishiaent,

well as ina norroperational NATO settinguch as a staff assignmgwnhere commnication

by telephone and radio is also required.

The desired outcome of this study is to provide new insights into the use of
audiovisual translation as a learner task in ESP and the effect that the task hasiag,liste
vocabulary acquisitionand corgnt knowledgeand to contribute to the limiteidformation
and scholarly writing available related to the use of subtitling as a language learning task for
nontranslators specifically within the context of English for the military or English for
securiy forces Furthermore, within the aaeof English for Specific Purpose&$P, and
more specificallymilitary English, it will provide a foundation for further reseamsfthin
that context for the usef both subtitled audiovisual material and audiovisual translation, to
potentially include not only subling, but the variants theredinterlingual as well as
intralingual) as well as other modesd audiovisual translatignrsuch as dubbing araldio
description It will also provide a critical review of the use of online learning and an online
learning management system in the delivery of authentic audiovisual material as well as the
teaching and subsequent execution of subtitling tasks, all takimg p¥ghin an online
environment. This will hopefully influence the teaching and learning of audiovisual
translation, especially in traditional translation trainer curricula, providing an example of how
this mode can be tight entirely online utilizing realg available applications, and extending

the use of these applications within this area.

11
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E. Research Questions

The aforementionegurposestatement thus leads tbe following clearly defined

Research Questions (RQ#&} displayed ifablel.

To what extent do scores on military radhiased listening comprehension
RQ1 | assessments increase as a result of the subtitling task for learners of En

for the military?

To what extent do scores on military rathased listening comprehension
RQ2 | assessments increase as a result of viewing subtitled audiovisual materi

learners of English for the military?

To what extent does the use of an online learning managesystam support
RQ3
subtitling as a task for learners of English for the military?

Tablel: Research Questions

F. Hypotheses

The hypotheseshown inTable?2 arepredictions about the expected outcomes of the
experiment that the researcher has made based on an extensive review of existing studies and
similar experiments from the literature, naméhpse conducted bflertola, 2012; Neves,

2004; Sokoli, 2006; Talén Zanén, 2006, 2007, 2009, 2010a, 2010b, 2011; Williams &

Thorne, 2000)

12
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The Experi ment al Gr o ulmsed listsnn@ r e s
H1 | comprehension assessments will be higher than those of the Control Grg

a result of the subtitling task

The Contr ol Gr o u p 6 shasedclisteniagscompmrehemsior|
H2

assessments may increase as a result of viewing subtitled audiovisual m

The Experimental Group will inform that the learning management syster
H3

supports subtitlings a task for learners of English for the military.

Table2: Hypotheses

G. Conceptual Framework Overview

While the theoretical framework for this study is based on those underlying theories
upon which Communicative Languageleaching (CLT)is based,t hi s experi me
justification is solidly grounded in theory that will be funthexplained and detaileth
Chapter 2However |t is important to identify the prevalent concepts here in order togeovi
a basic understandingo hat the resarch questions and hypothesean be properly
understood within this context. Téeprevalent concepts ar€LT, taskbased language
teaching audiovisual transatkion, listening comprehensiponline learning, and English for
Specific Purpose$ESP). A concept map detailing the ways that each of the awgbing
concepts relates to the present study is showhigare 1. CLT and Theory of Online
Learning prowde an overarching framwork for the study, indicated by the yellow and blue
arrows that unite to fornt he gr een f r ame  driguretl.hAadiowsual dy 6 s
translation, askbased language teaching, listening comprehension strategy and assessment,

and English for specific purposes contribute tovilag that the study has been conceived and

13
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carried out, indicated by the coloi®m the concepts and the corresding words in the

studyods title.

TaskBased
Language
Teaching

English for
Specific Purpos

Listening
Comprehension

Audiovisual
Translation

The effects oSubtitling as a

Task for Learners oMilitary
English on Listening

Comprehension

Communicative
Language
Teaching

Theory of Online
Learning

Figure 1. Conceptual Framework

H. Definitions of Terms

i Listening comprehension fithe ability to process extended samples of realistic
spoken language, automatically and in real time; to utalesthe linguistic
information that is unequivocally included in the text, and to make whatever

inferences are unambiguously implicated by the content of the pag8amd, 2001,

p. 114)
 Audiovisual translation: it he branch of transl ati on
transfer of multimodal andwml t i medi a t ext s i nto anot her

(PérezGonzalez, Luis, 2009, p. 13)

14
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1 Subtitling: fa translation practice that consi
on the lower part of the screen, that endeavors to recount the original dialogue of the
speakers, as well as the discursive elements that appear in the image ifisters
graffiti, inscriptions, placards, and the like), and the information that is contained on
t he soundtr ack (Qiaz Cimap & Remaed 2007 ®.8) o f f ) O

1 Online learning: héiuse of the Internet to access learning materials; to interact with
the content, instructor, and other learners; and to obtain support during the learning
processjn order to acquire knowledge, to construct personal meaning, andwo gr

from the | earAlly20¢4peSx peri enceo

. Research DesigrOverview

While explicit details on the methodology, anasysand justification thereof are
specified and discussed at length in Chapter 3, an overview of the researchatlgkign
point serves @ relate the purpose, researofjuestions, hypotheses, arlde subsequent
literature review within the ovall organization of the present study.

In order to adequatelgetermine theesearchapproach that will be takeiCreswell
identifies three aspects, knowledge claims, strategiesqfiry, and methods, that shall

Ai nf orm a c¢ ho(Creseell, 003, p. APrheddlawmg questions are provided

asicentral to the design of research:
1. What knowledge claims are being made b
2. What strategies of inquiry will inform the procedures?
3. What methods of data collection and analysis will be 2sed

(Creswell, 2003, p. 5)
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While the author establishes these questiorzsspecific ordereading one to beliee
that they must be answered in the orderspréged so that the answeray subsequemntl
inform the following questiononly the first question about knowledge claims must be
addressed and answered in ordedétermine the research approatthile the ansvers to
these individual questions will allow for aadequateesearchapproach to behosen and
subsequently operationalized into the detailed procedures that will be fdltovexecute the
research study, the research approach has been identified foelyesatablishing the
researcher6s knowledge claims, allowing for t
I n order to address Creswell s first gue
knowledge must be definedeBearch, according to Shuttlestto(Shuttlesworth, 2008, p.
1), may be defined aBany gathering of data, information and facts for the advancement of
knowledg® (Shuttlesworth, 2008, p. 1This study, howevershall befurther classifiedas
what Robsor{2002)callsreal world researctand statesth@ uc h r esearch #fArefe
research projects, which are typically smalkic al e and modest i n scope
related to change and/or policy, often seeking to evaluate some initiative, service, or
wh at eRobsor) 2002, p. 5)n the present study, it is a case of an evaluation, whereas
what is being evaluated &n initiative, subtitling andthe viewing of subtitles, in listening
comprehensiono potentially enact change to current practices
Thus, adi a | | r esear c hcontribputingto knowdedge @adbsow, i2Q02, p.
63), in order to understand thealé¢ si ons made with reenpmuest t o t
first understanchow this researcher views and understakdewledgea nd @At he assump
about how they] will learn and whatthey] will learn during theil i n ¢Qureswely, 2003,
p. 6)within the context of thistudy.At this point, it is important to note that the knowledge
claims being identifiethereinare the foundatio for thedesignchoices that have beemade

for this study, in order to inform the research approathese knowledge claims do not
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necessarily represent theard and fasttundamentalepistemologicalviews held by the
researchewith respect tahe world andhe ways in whichall that can be knowis derived
There are variousxistingframeworks for knowledge claim.or t he pur poses of
design, as the knowledge claimeinseparably linked to the research purpose and research
guestons previously identifieda post positivistpoint of view has been choseMhat s,
assuming thabeing absolutely positive about a claim of knowledigeimpossible post
positivism focuses oncause and effect and therefore, fr@uch aview, because the
construction of knowledge is fAboth a ratione
based on power, fRobsont 2002,50, 22%iat nhde i pdreoobl | oggoysd st u d
positivistsreflect a need to examine causes that influenteomes, such as issues examined
i n e x p e(Creswaln2008,. 7)n other wordsstarting with a theorpr concepton
the relationship betweepre-determinedvariables, data will be collected and analyzed
order to test the theorgr concept Instead of seeking aabsolute what is sought is an
explanation andinstead of attempting to prove hypotheses, thi#lyb& evaluatedbased on
the analysis of the datallected and may result in a failure to reject the hypothesssould
like to highlight that whi¢ the traditional positivist view was h ahe resgarcher and the
researched person were independéntoe ach ot her , 0 t postpositivists e ar ¢ h
now recognize that ithe theories, hypot hese
researchec an i nf |l uence (Rohsan 2002sp. 22Phsse adegeatk ccontrols
have been incorporated into the design of the study to minimize bias, and increase reliability
and validity.

Having established the reséare r 6 s under st a riodthenpgrposet of k n o w
this study the second question, whicleals with strategies of inquiyi s peci f i ¢c di r e
for procedur es (Creswall 2008, 9.€l3routd hheadtiressad-tpwever,as

experiments and surveys are two common strategies associated with postpositive views of
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knowledge (Creswell, 2003, p. 14)at this point, the research approach is almost
automaticallydetermined to be quantitativ&hesestrategiesare further defined asvhat
Robson(2002, pp. 785)c al I s A f i xed desi gnspedifieation befole c al |
you reach themai n data coll ection stageo and wher
recognized: experimental and rRernx p e r i me n tlrathis casetakinggntosaccount the
aforementionegroblem statement théi professional task of subtitling could be used as a
didactic tool for language acquisition endsn expernental strategy of inquiryhas been
chosen. Aexperi ment al fixed designdés dcentr al f
deliberately introduces some form of change in the situation, circumstanegperience of
participants with a view to pr oRobson 2002, pa r esu
78). This deliberate introduction of change in the situation shall be the subtitling coridition
the Experimental Groupnd the viewing of subtitte audiovisual materials by the Control
Group Overall, b ecaus e expetinheatis to destthe impact tofean t of
t r eat (@eswell02003, p. 154)his strategy directly aligns with the aforementioned
research purpose, making it the ideal choice for this study.

Now that the understanding of knowledge claims has bestablishedto be
postpositivist,and aresearch approacinformed by theexperimental sategyof inquiry, has
been identified as quantitative these aspects can be combined to provide a clear
understandingf the design, which will allowthe third questions, related toethods ofata

collection and analysito be answered\ccording toCreswel (2003)

A quantitative approachis ore in which the investigator pmarily uses
postpositivist claims fod evel opi ng k anplys stchigges ¢f € )
inquiry such as experiments and surveys, and collects data on predetermined

instrumants that yield statistical da{&€reswell, 2003, p. 18)
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Thus, the research methods, or proceduresdiia collection and analysis, are to be
fpredeterminednstrument based questionse r f or mance data (¢€é), and
(Creswell, 2003p. 17)and said methods and procedures for data collection and analysis will

be detailed extensively in Chapter 3.

J. Study Organization

The present study is organized into five chapters, followed by appendices and a list of
referencesand works citedHawung introduced the study in Chapter 1, Chapter 2 deals with
the theoretical framework upon which the research is basetharttieoretical lenthrough
which thestudyhas beercarried out It also includes the relevant literature review, the way
in which the proposed study fits into the current state of the art, and the implications of the
review as relates to the present study. Chapter 3 establishes and details all aspects of the
methodology thahas beerundertaken to gather the data tbe follow-on aralysis. This
includes the research design, setting, population, instrumentation, reliability and validity
assurances, procedures for data collection and analysis, and limitatebroelanitations.
Chapter 4 containthe analysis of theada gathered andchapter 5consiss of the discussion,

conclusion, and recommendations for further study.

19



20



[I. Chapter 2: Literature Reviewand Conceptual Framework

A. General Introduction

In this chapter, both the literature review and the conceptual framework will be
presented in detail. The literature review provides a thorough background on the existing
research and scholarly writinglated to the topic under investigation, and exposes the gap
therein that this studwill fill. As the literature review is to existing research, sohes t
conceptual frameworto fundamental theory. The conceptual framework not only establishes
the theoretical foundation upon which this study is built, but also offers a deeper look into

each of therincipalconceptsand their interrelatedness as it applies to this research.

B. Literature Review

1. Introduction

Although the relevancy and timing of tipeesent studyith respect to the NATO
training missionare selevident, it is important to note the prior research that has been
conducted up to thigoint that has informed thigudyand led to the selection dfé problem
and context thereofSince as early athe mid-1970s, researchesich as Dollerug1974)
have been studying the podsilnses and effects of subtitled audiovisual material in language
learning. Most studies, however, have focused primarily on the use of existing captioned and
subtitled audiovisual materigBird & Williams, 2002; Danan, 2004; Garza, 1991; Neuman
& Koskinen, 1990; Vanderplank, 2010Although a press release from the European
Comnissions t at e abtittiny & ta spcsaculaool for helping people learn languages
easily an EUROPA Brgsa Relegses, 2007, p.i2s important to mention tha
in 2009 it wasaasch oncubtlidg as d mediuntifor language learning is almost
nonexids e nWilliams & Thorne, 2000, p. 218)Furthermore, Vanderplan&addsfit her e

have been few reports of the value of captioning or subtitling of progransiopag an aid to
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developing languag& n o wl e d g e (Wamdirplalk 2010, p.dl7Bince that time,
several significant studiggertola, 2012; Neves, 2004; Sokoli, 2006; Talavan Zanén, 2006,
2007, D09, 2010a, 2010b, 2011; Williams & Thorne, 200@yve been carried out with
respect to subtiting as a learner task. These studies wilubsequentlyreviewed and

critically analyzed.

2. Historical Overview of the use ofSubtitled Audiovisual Materials in

LanguageTeaching and Learning

Technology has long had a place in the language learning process, yet as
technological advances continue to be made and this world moves closer and closer each day
toward becoming a true global community, educators arsepted with a multitude of
authentic, contextualized materials from which to choose in order to enrich their teaching and
give learners more opportunities to experience and interact with the target language (TL).
However, with the advent of such technolpgducators have a plethora of available
resources and toolandthey are often faced with the dilemma of having to choose the most
efficient resources

With these variousresources, subtitled audiovisual material and audiovisual
translation (AVT) allow educators to incorporate technology, relevant content, and authentic
material into their language instruction practida. 1974, Dollerup began evaluating
audiovisual resources and their effects on the various aspects of language acquisition. As
technology and practices (such as subtitling) continue to advance, so too does research
supporting their use to increase language acquisitiar. éxample, when captions
(transcriptions of the audio portion of audiovisual material) made their way formally to
language education, and more specifically to the foreign language classroom, experts
believed that t hey woul d attergion, aedutevamxiety,tgve i ncr

students instant confirmation of their understanding of what was ,headl increase
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mot i v dWinke et al., 2010, p. 65)n 2002, a study on single mode versus bimodal
presentation on word | earning showed that Ay
memory for spoken words and ramrds compared to single modality preseotati(8ird &
Williams, 2002, p. 509) Based on this specific research, the conclusion kvasdal
presentation of new words aids in neword learning, supporting the use of subtitled
audiovisual material, to cite but one example. There has been an academic interest in the use
of subtitles for quite some time, resulting in numerous contributions to the literature in the
form of case studiesarticles, doctoral dissertations, and confererfcesgola, 2012; Neves,
2004; Sokoli, 2006; Talavan Zanon, 2006, 202309, 2010a, 2010b, 2011; Williams &
Thorne, 2000Q)

While the use of oiscreen text may have been first introduced into the realm of
foreign language education in the 1980¥inke et al., 2010, p. 653ubtitles havdéong been
used in the teaching and learning of foreign langualge$974, Cay Dollerup published an
article regarding Danish subtite s I n Denmar kods ptelevisiommi nat e

programming whereihe touts their use as an educational tool:

The proportion of the population which has at some stage or other learnt one

or several foreign languages is relatively high, and that manglgeoust

therefore be using foreign programmes as a means for keeping up, possibly

even improving their command of foreign languages. For this reason they will,

time and again, resort to the subtitles in order to increase their vocabulary or

check their uderstanding of what is being said. And in so doing they are,

inevitably, subjected to strong audiovisual teaching methods, vim., (1) the
original message, (2) a translation of it

sequence of pictures shimg whatthe speech refers {p. 197)
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As the use of subtitles in language learning has continued to provide significant
benefits to language learners, in May of 2010 the Direct@ateeral for Education and
Culture of the European Commissn | aunched fAa study ai med at
subtitling to encourage language learning and enhance foleigm g u a g dMediak i | | s 0
Consulting Group, 2011, p. 4This investment by the European Commission attests to the
value of captions and subtitles and shows a dedication to taking full advantage of the
opportunitiesthis resource can provide. In a 2011 press release from the European Union
Education Audigisual and Culture Executive Agency referencing the results of the European

Commi ssiond6s study on the use of subtitling

In terms of language mastery, in countries with a tradition of subtitling,
knowledge of a foreign language (and of English irtipalar) is close to that

of the mother tongue of the population surveyed, whereas countries with a
tradition of dubbing the majority of respondents evaluated their skills at a

levelof 3onascaleof$ iSubti tling to | erhpB) foreign |

This claim affirms Martine Danandés argument
learners with additional valuable assistance, as in the case of the incidental language learning

occurring in Europe wi t(hanahp60d,pp.&&f)or s of Amer i

In the past twentyears, there has been a significant amount of specific scholarly
research within the study of captions and subtitles in foreign language learning. In the
beginning, the main question was whether captions helped or hindered learning. Therefore,
the early reearch focused on comparing video presented with and without captions, and
variants of that basic question, such as language background of thdsstimeexample. As
Price (1983) and Markham(1989) detail in their researghthe useof captions as a tool in

language teaching and learning does improve comprehension. Since then, other academics
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and researchers have explored more specific aspects such as verbatim recall, overall
comprehension, listening comprehension, accurate reuse vadfabulary, detail
comprehension, general recognition of words, and vocabulary building. Having established
t hat the wuse of captions is an effective t
understanding of how and \Wargerplankp2010spel3)c apt i on
As the aforementioned research shows, it is paramount that language instruction
professionals know how and winé employ the pedagogic tool of captions in the process of
| anguage acquisition. As Danan reiterates,
and subtitles, we will finally stress the importance of teaching students how to consciously
adopt eféctive learning strategies, which ultimately play a fundamental role in improved
listening skills and sic e s s f ul | an g (Dangre 2004¢ o WA)lis order forn o
students to gain from the use of subtitles, both the learner and the instructor must be
competent in their use in order for tte®| to be beneficial. This means that students must be
taught techniques and strategies to use when presented withchlareel input, and
instructors must learn the associated strategies on the employment of this dynamic pedagogic
tool.
Another intereshg phenomenon with respect to the use of audiovisualriakztand
language learnings that of same language subtitles (SLS) being used for-larsjuage
literacy. In 1996, while watching a Spanish film with English subtitles in order to improve his
Spanish, Brij Kothari remarked, somewhat jokinghat his learning would be much faster if
the subtitles were in Spanish. His aside comment regarding literacy in India turned SLS into
anexceptionallye f f ect i ve pedag o gadded HindigubtitlesioiBdllywoddle y s i
songs I ndi a woul dKothaic2005,. 1)ini2016, ISkzah & thBoston Globe
reported that SLS reached over 200 ml i on v i e we rnsthepastmineweassk and

functional literacy in areas with SLSasshas more than doubled (..ndthe subtitles have
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acted as a catalyst to quadruple the rate at which completely illiterate adults become
profi ci e(®hah, 20&Cam Br s 0
Although not the same as SLS, the use of stahdinterlingual subtitlegthose
subtitles that have bedmanslated from the spoken source language tihé written target
language)can provide assistance to viewers and may result in incidental lanigaagimg.
In this case, as viewers are hearing the original spoken language of the film or program,
whichhe EU EACEA reports as being Adominated I
(ASubtitling to | ear n ,fheyrare seging theianatyel language, 0 2
appear orscreen as text transcriptions, giving them the spoken L1ewrliP?, and visual
cues from the film or program to reach full conmpresion. Although Krashe(il1982)
traditionaly uses the term fAinegotiation of meaning
that the spoken L1 and written L2 paired with the visual channel provide the necessary
Acomprehensible inputodo for viewers to negoti
Despite the fact that soneairrent language instruction methodology discourages any

use of the L1, there exists some research to show that, when used appropriately, it can

support L2 acquisition: Arecent research in
selective recourse to tiglationcanao | ead t o c ¢Opman, 2004, @. 6Henef |
This increased ddepth of processing and i nt

explain why some viewers might claim that watching video with interlingual subtitles is
challenging. Because subtitled media is presented esdhannel input, a greater demand is

placed on theriewer, whichmay in turn yield an increased ability to process and recall. To

further challenge the commonly held belief that incorporation of the L1 in L2 acquisition is
detrimental andshould be avoidt Danan(2004) and Paivio(1990)c | ai m t hat A o

translation has linked the two verbal systems, viewers have established more paths for
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retrieval and may benefit from visuahtes as well as from two distinct sets of verbahtc e s 0
(Danan, 2004, p. 67)

The presence of reliable research notwithstanding, some may still claim that using
interlingual subtitles will train language learners to simply rely on the L1 text that is
presented on the screen and disregard thette&argguage dialogue and audio. However, once
agai n, rel evant resear ch 1 n asuhng eyé movement f A c
pat t @anars 2004, p. 6osits that subtitles are, in fact, consistently read, despite the
presence of sound or knowledge of the language that was being s@okiary to current
praciceDanandés research shows that L1 interling
instruction, giving instructors an additional, proven pedagogic tool.

In Europe, foreigraudiovisual materiais traditionally presentd in either subtitled,
dubbed, or voic®ver format. Forseveral reasons, among them being historical and
sociological, each country has established itself as using either dubbed or subtitled versions.

For example, France, Germany, Spaind &aly are traditional dubbing countries, whereas

Portuga) Greece the United KingdomThe Netherlands, anchost Scandinavian countries

are known to be subtitling countries. Based on a survey of 6,000 participants in 33 countries
conducted by the European Commission, although not a majority, it is importaoteto

AR37% of Europeans prefer to hearignfilmeor ori gir
programmes (European Commission, 2006, p. 248he results of the survey alstaim
Asubtitling hel psge skilsppndocanealsof createcawaraness amch pyovide
motivation to learn languages, in bdtho r ma | and i n(fSurmatli tcloinntge xtt
foreign | anguages, o 2011, p. 1)

In what Vanderplank2010) referred to as an extremely weksigned, landmark
study of the effect of i nterlinguadtraadibt it

Beentjes(1999)s h o w todalaulary dcquisition andecognition of English words were

27



Chapter 2: Literature Review and Conceptual Framework

highest in the subtitled condition, indicating that Dutch elementary school children can
incidentally acquire vocabulary in a foreign language through watching sdlgtkvision

p r o g r(lkooistra & Beentjes, 1999, p. 5Ihis study is especially important because it is

the first of its kind to study whether or not children are able to learn from subtitled programs
in a noneducational setting. Complementing tresearch that halseen carried out with
respect to the formal classroom or instructional setting, Koolstra and Beentjes are the first to
show that the use of subtitled television programming provides the same benefits as when
used in formasettings.

The use of audiovisuals in the foreign language acquisition process has a multitude of
benefits: AStudents wusing captioned materi a
comprehension, listening comprehension, vocabulary acquisition, warghigon, decoding
skill s, and over(Rdrkk, 1994 p. lNoadnly doas this onedium alldove
for incorporating contextich authentic materials (whose original target population happens
to be native speakers of the target languaba), alsohas proven to have an effegh
vi ewer s0 mot i andaffecttBaltova,al®9)e nAcicoonr,di ng t o Steph
(1982)t heori es on second | anguage acquisition,
6comprehensi bl e i nput @ntaining messages shatudénestreglly si t u a
want t(Krashem,d982, p.7)

As has been egienced by substantial research, subtitled and captioned audiovisual
materials are beneficial to language acquisition. One of the reasons, perhaps, lies in the
inherent entertainment value of films and television programs in and of themselves. It is
reasonhle to conclude that audiovisual material is generally considered to be motivational,
and that viewers have a desire to understand and comprehend what is taking place. Brij

Kothari (2005)demonstrates this concept when speaking about his program of SLS in India:
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Bollywood songs a& consumed with a passion all across India, in many
languages. Our outreach model is perhaps laughably simple. Slide SLS into
songs that people already watch. The singing along begins automatically.

Reading becomes just a-pyoduct of entertainmeiiKothari, 2005 p. 2)

Incorporating these types of resources into the language learning process supports the
idea of including content that the student is generally interested in. For example, in their
study on the acquisition of vocabulary by Dutch children usinglish language television

programs with Dutch language subtitles, Koolstra and Begii§&€®)report:

Viewers in small European countries generally have a positive attitude toward
the English language. English is considered to be a valuabtgudge for
international contacts, and young people especially find Englishoalo
language because it is the language of mostilao music and film$1999, p.

53),

This aspect of the language acquisition precés especially important for language
instructors. With the multitude of audiovisual resources available today, and the advancing
technology that allows for including or generating subtitles and/or captions with virtually any

media product, the opportunie s t o tai l or authentic an&teri al
relevant materialnhgeaning information that the learners genuinely want to see or know) are
limitless. As such, professional educators have access to a very powerful pedagogic tool that,

when properly utilized, can promote rajgidd efficienianguage acquisition.

In addition to the explicit acquisition that can be credited to the use of captions and
subtitles in language learning, there are othepiwgluct gains that are the result of their use.
TalavanZanon(2006)s har es t hat Asubtitles can moti vat

classroom context, especially by watching TV and cinemas, listening to the original
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di al o(fameids dandn, 2006, p. 48nd Diaz Cintag1997)c o n f i Si &l glocentd
consigue iniciar al estudiante en el ritual cinematogréfico de ver peliculas en versién
original con subtitulos, por pocas que sean, estara directanaempdiando las posibilidades
didacticas de los alumnog¢Diaz Cirtas, 1997, p. 190)

Just as instructors are required to know how and when to use subtitles and captions,
students, too, should be trained and prepared to use this resource. Unfortundikely,
recently, there has been little emphasis placed onitgpstrategies for students to use while
being presented with captions and/or subtitiResearch by Thompson and Rul§it®96)
showed an increase in |istening compmkhensi
metacognit v e s t (Dartare 80D4e $7®). Some cognitive strategies such as predicting
based on context clues, which the audiovisual material provides for, and use of previous
knowledge, such as known vocabulary, as well as metacognitive strategies, like planning and
monitoring, all contbute to increased listening comprehensi@anan, 2004, p. 67)
Learners are also e likely to develop their own strategies, after some experience with
captioned video presentation. Results from a-mieek study conducted by Vanderplank
(1988)show that although the captions might have keedristurbance at first, learners began
to create their own strategies in order to get the most out of the captioned text. Furthermore,
subjects claimed to only rely on captions for sporadic support and as a meattsmaitor
to check comprehensiofVanderplank, 1990)In addition to formally teaching some
common strategies, students should also be encouraged to develop their own, and be given
the opportunity for trial and error, in order to hone their skills. Additionally, captioned and
subtitled naterial should be carefully selected and introduced to novices, perhaps beginning

with subtitled media and building up to captions as students advance.
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3. Existing Research: Subtitling as a Learner Task

While it is clear that existing research has indeethbéished the benefit of
incorporating subtitled material for didactic ends in language teaching and learning, a more
recent observatiofiom a study carried out by Williams & Thori§2000)has researcheend
practitioners alike showing an increased interest in the use of audiovisual translation,
specifically subtitling, as a learner task. Although tisechingof subtitling has traditionally
been used for the training and professional development oflatians studentsand
practitioners who when required to actually produce subtitles reported erease in
language acquisitio(Williams & Thorne, 2000)this fringe benefit has led to tlseggestion
of its applicability to nortranslation students in mainstream language education.

The use of translation in language teaching and learning has been discounted for
many years as a result of the rise of modern approaches and methods. Mangnaactin
an effort to align themselves with these new approaches and methods, even discourage their
studentsod6 use of translation altogether. Al"
years, over the past few decades, the use of translatitenfprage acquisition has received
much attention and continues to be the focus of numerous studies, special journal editions,
conferences, and researahcluding that of Lertolag2012) Neves(2004) Sokoli (2006)

Talavdn Zanén(2006, 2007, 2009, 2010a, 2010b, 2Q1dnd Williams & Thorneg(2000)
Modern studies show that translation can be used effectively in language instruction and
does, in fat; provide some great benefiidurtado, 1999)

Recently, there has been an increased interest in this propssedf audiovisual
translation, such as subtitling, dubbing, and audio description, for example, in first and
second language acquisition. In May of 2010 the DirectoGsereral for Education and
Culture of the European Coanhanalwisg therpotentalwih ¢ h e d

subtitling to encourage | anguage I(®ediani ng
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Consulting Group, 2011, p. 4yhe novel idea is to shift from simply using existing captions
or subtitles to incorporating this task into the t@ag process. An exciting new trend that is
being used in language learnitoglayis the practice of subtitling as a task for students. There
is significant interest in the area and a potential for an increased use of audiovisual translation
in modern language teaching andri@ng.Iln a 2011 article, Dr. Mark Kais€é2011) director
of the University of California Berkeley Library of Foreign Language Film Clips recognizes,
Aafter wor kiitegthatnacconmpany & fém, is isl doparticularly useful exercise to
have students s ub (201l,lpe244in additionp Kaisar ootes that this | mo
task is beneficial not only f oasthedéxercisswiludent ,
demonstrate theelv e | of studen@EBHp.Rmprehednsigosd® Dan:
research in audiovisual translation has demonstrated in the last 20 yeasktion is
undoubtedly a significant communicative activity that can enhasecond language
acqui ¢Dartam, 2000) p. 441)

In the midst of discussion regarditige use of translatioin foreign language, which
hasbeen and contires tobe controversial, iDiaz Cinta® 19 95 a il sulatituladot i t | e
como técnica docented prlomosed the potential for the use of subtitling as a teaching tool
(Diaz Cintas, 1995)n this novel article, the author notes the benefits that teaching subtitling
could afford the darner, not only with respect to the technique of subtitling, but also
regarding some aspects of the language. Despite this proposal, it was not until 5 years later
that the first significant piece of scientific literature was written about the use dfisglas
a |l earner task. Entitled AThe value of telet
was published by Williams and Thorne in 2000. The purpose of the study was to learn about
the benefits that interlingual subtitling provides to theguage learner. Conducted by the
Department of Welsh at the University of Wales Lampeter, the study arose after observing

several problems in the subtitling module for second language learners of Welsh. These
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includedt he student s 6 thdadgue omfsoag oparas,|diamas, iartd gomedies
due to the fact that theyeremore accustomed and familiar with literary forms as well as the
studentso difficulty summarizing in order
Although this might havedben consi dered an obstacl e, nit
process as a medi um f o(Williams g Mooke, 2090, p. 2Py u a g e
Thus, 8 students participated in the pilot study by responding to questionnaires about
improvements in their language skills after the subtitling module. They created interlingual
subtitles in a multitude of audiovisual material genres from L2 Welsh into LlisEng is
important to mention that the stated purpose of the subtitling course is, in fact, to train
audiousual translators. The course garnered support fileenWelsh language television
channel as well as a translation agency and potenteglyltedin students being awarded a
certificate in screen translati. Interestingly, the course wakerefore designed with
professional ends in mind. Upon completion of the course the 7 participants (one student of
the original 8 did not complete the courseattihesponded to the questionnaire claimed a
marked improvement in their listening skills as well as higher confidence when faced with
unfamiliar accents and dialects. They also claimed an increase in their working vocabulary,
due to the variety of the awlisual material that was subtitled. Furthermore, students noted
higher awareness of their L1 competence and also claimed improved pronunciation skills.
Some important observations from the subtitling trainer include the active role that students
played, abroader range of writing style, research skill improvement and development, and an
increase in studentsod6 cultural and historica
so enjoyable for the students terdHWilliamsdhe gap
Thorne, 2000, p. 226)

Despite the positive outcomes of this small study, of course, some problems were also

identified. Primarily, the facthat subtitle training is timeonsuming and requires a large
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investment on the part of both the students and the tutors. Another issue lies in the expense of
the equipment. However, as is noted in the article, as time has passed and improvements in
techhology yield more affordable and accessible products, this might be relieved. In fact, this
is the case and access to subtitling software and media is readily available and accessible.
The importance of technical assistance is also highlighted as a pbtentilem, affirming
the necessity of having a tutor available. Lastly, although no longer a problem in the United
Kingdom, as explained in the article, in some countries copyright laws could pgresamtial
obstacles

Although the study was small andegdotal in nature, it is significant in that it was
one of the first academic papers to be written and subsequently cited that dealt with the
effects of the subtitling task on language learners. The study lacks a firm methodology,
making it difficult to replicate and furthermore undercutting its reliability. That fact
notwithstanding, the authors clearly acknowledge the anecdotal nature of the findings and do
not attempt to generalize their 0 bssteer vati o
framework proposedwhich details the skills needed for interlingual subtitling. Altogether,
nine different skills, presented in chronological order depending on when they are utilized in
the subtitling process, are determined and explained. This framework can serve as a useful
guide for subtitle training, perhaps reducing the large amount of time for training that was
previously identified as a problem. Lastly, the fact that the observations were made from
multiple points of view in order to achieve a global assessment of theishicgu
i mprovements of the students |l ends more reld9Q
both the learners as well as the tutors allowed for more benefits to be identified and problems
to be noted, so that theseuld both be taken advantagef as well as improvedh future

studies and practic®verall, this article has served as a seminal study that paved the way for

34



Subtitling for Mission Accomplishment: An Experimental Studyhef Efect of Subtitling as a Task on
ListeningComprehensioifor Learners of Military English for Specific Purpose

future researchers to dedicate their academic efforts toward the investigation oktiteapot
of subtitling for language learning.

In a 2004 study, Neves reports on the benefits that an audiovisual translation specific
module for university students of translation provided with respect to language skills. Noting
that although most of the stents in translation degrees do not go on to work as audiovisual
translatos, Airather than becoming proficient subt
gained skills and language awareness that reflected itself in their performance in other
coursesand activ t i(Meses, 2004, p. 127The author furthreexplains that the hypothesis
for this increased language awareness lies in the intersection of translation and audiovisual
matrials. While acknowledging thaultiple approaches to foreign language instruction that
exist and the variety of techniques amésonswhy teachers do what they do, the author
recognizes the fact that historically, translation was one of the primary ways of teaching
foreign languages. A brief overview is presented on the use of audiovisuals in language
learning, noting the benédi provided by the advent of the television and the sharing of
audiovisual material between cultures. Having established a foundation for both the use of
translation and the use of aadisuals, the author goes on txplain the 45-hour
undergraduate subling course that was conducted. Although not a traditional scientific
study explicitly detailing methodology, the study does present anecdotal evidence of
increased laguage awareness in the studefitbh ot h t eachers and stude
aware thain the process of learning how to subtitle they had acquired language awareness
and were doubtlessly far more proficient both in the source language (Bragiid in their
mot her (Nevesgd0@oOp. 127)The author mentions that the subtitling task is a
stepped process atiderefore each step cae bnalyzed in order to determine the potential

for l earning, affirming that Asubtitling ca
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improved through well staged activities covering the different steps of thd subtitg pr oc e s ¢
(Neves, 2004, p. 127)

While the article focuses primarily on the use of subtitling for translator training and
the benefits that are provided to the learner with respect to foreign language gains, one of the
most significant takeaways is the recognition that this task is we#ldsfor other learners,
not just thosepursuing degrees in translatiof:| t became obvious that
subtitling students can improve their language skills and that the various techniques can be
used to advantage in the training of trar@ttin general and even in the teachwig
| angu é\Ngwss 8004, p. 127)These observations are extremely positive for the
application of this professional task as a didactic one for language learnefsy, Emdjuage
learners for spedatf purposes, as is the case with the present study.

Interest inthe area of subtitling as a learner task began to pique in the eanig-to
2000sand academicsna practitioners alike begararrying out studies as well as tesj the
potenti al of this O6newd task. I n 20elleBic t he
Open University developed a software tool for student creation of subtitles. Although not an
experimental study, Sokol(2006) reported at the 2006 Multidimensional Translation
Conference, MuTra, on the basic premise for the use of suebl antlanguage learning.

According to the author, the following are provideken utilizing this technique:

1 Active learning and taskased activities which integrate contextualized language
input and authentic elements oftcue;

1 Multimediaas the entral focus of an activity;

1 Easilyreplicable activities requiring onlpw-level computer skills; and

9 Taskswith solid methodology that can easily be incorporateduttipte languages
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The report further explains the benefits of subtitling for trarstadtudents and advocates for
the necessity to include active tasks to fully engage learners. Subsequently, the Learning via

Subtitling, LvS,and interfacas presented and describ@d06)

Despite the fact thahis paperis more informational thaacademiaesearchsimilar
to the reportrom Williams and Thorn€2000), the information provided with respect to the
needs of | anguage | asapositieerNstonlyussampleoblackgnoundt i me d
information provided about the use of multimedia in foreign language leanihglsothe
author reports ospecific reasons why the use of subtitled material and subtitling as a task
are advantageous for language learn&re author argues that students must be actively
engaged and therefore a seri etserofp aSekaligvsi tnyws |
2006, p. 2) The LvS tool allows teachers and students to meet tieesis.

This wak, which was submitted as a proposal to the European Community
ASocrateso progr Hymseleatadh e wames ubswguas ALeVi S
Subtitling: Software & Processes for Developing Language Learning Material basddon Fi
Subtitling The project, which ended in 2008, provided improvements in the software and
wide dissemination of information about the potential of subtitling as a task for learners. It
also provided teachers with an easy to use tool for incorporating these tasks irngratieie
(Sokoali, 2006)

In 2006, Talavarzanonpresented a detailed proposal for the use of subtitling as a
learner task. The proposal outlines the due historical and theoretical bases for the use of
subtitled material, and moves on to describe the ndditramplementing a subtitling task for
foreign language learners, either from L2 to L1 or wieesa. The different software
available at the time is discussed and other considerations are outlined, such as the selection
of video clips to be subtitled. HE author highlights some of the benefits, such as the

flexibility in delivery, either facdo-face or online, the increase in student motivation that can
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result, and the idea that the task will enable learners to extend their knowledge to other
audiovisuaproducts in a critical way(Talavan Zanoén, 2006, p. 41)

Since the original proposal in 2006alavanZanon has becomene ofthe most
prominent researcherswith respect to the use of audiovisual translation and language
|l earning. Wi t h h e rApliadiodes dedla tcatucciomubiovisull @aa s ,
mejorar la comprension oral del inglés[Applications of Audiovisual Translation for the
Improvement of English Listening Comprehension Skillsje became one dhe first
researchergo conduct extensivenquiry into the use of subtitig as a task for language
learners. The author details the specifics of the egmgserimental research that was
conducted. After establishing the research problem and the research questions, the author
explains three preliminary studies that were carodfrom 2005 to 2007. These details give
the results of the study reliability and validity, making the study easily replicable for future
researchers. A pilot study, informed by the three preliminary studies, was carried out before
the final, main study as conducted.

Fifty subjects from the public | anguage
two groups of twentfive, made up the studied population. Tébjects hadd\2 level in
Englishin accordance with the Common European Framework of Referentarfiguages,
or CEFR Utilizing audiovisual texts, information systems, and subtitling software, students
subtitled clips of the television seriégiends from the original version in Englishnto
Spanish. The results of the study showed a significantease in the listening
comprehension skills of the learners as a result of the subtitling condition.

Continuing her extraordinary reseh in the area, Talavatandn(2010a)reports on
an empirical study of 50 adult Spanish learners wRH{CEFR)English level. Divided into 2
groups of 25whereasboth underwent the entire lesson, only the experirhemtaup

completed a subtitling taskgnce againutilizing clips from the television series Friends.
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Details of the steps that were followed are preseated] thetiming of the lesson is also
discussed. The autholaims that, based on the pdsst ofboth the experimental and control
groups, which showed an increase in the ex
skill s, Afaudi ovi sual translation in the for
[(foreign language learninggnd its practicean positively improve listening comprehension
skillsinstudentsoEn gl i sh as a (TaavaeZagon, 201Ganpgl31®)gy e 0

However, despite the positive results of the case study, there are some failures that do
not allow the results to be generalized. First andnfiost, there is no explicit methodology
that is presented, nor are the details of the prepasttestprovided. Although the author
does include rudimentary graphs of the results from the aforementioned tests, neither of the
graphs is complete, &élsey are not duly labeled on their respective x waaisto show what
the data represents. It can be inferred from the narrative that the graphs represent students and
their scores on the mysterious tests, but explicit labeling is needed and perhapkisien
of thetesting instruments as annexes.

Despitethat fact that Talavadanérd §2010a)report lacked some significant details
to make the findings substantially credible, this study has been published twiceomoer
again in 2010 and #m in 2011(Talavan Zanén, 2010b, 2011Jubsequent publications of
the same study do, in fact, provide more details on the methodology and the pestnd
tess. Furthermore, in the 2011 publicat of the study, significant statistical analysis has
been conducted in order to provide testing of the hypotheses, utilizing the test results from
the groups. Thanks to the hypothesis test and the preliminary analysis, the main research
hypotheses are lidated The value of subtitles as support for comprehension and the value
of subtitling as an active and dynamic strategy to improve [listening comprehension] are

conf i (Talagdsh danon, 2011, p. 213)
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The most recent scientific research dilecelated to subtitling as a task for language
learners focuses primarily on incidental vocabulary acquisition. Lef28132) reports on a
guastexperimental study carried out at the National University of Ireland, GalwagdBan
the cognitive theory osecond language acquisitiaiie author describes a study conducted
over 2 years of the second year undergradua:
the subtitling practice on incidental vocabulary acquisitiorthm Italian foreign laguage
c | a(kestada, 2012, p. 61)Jtilizing a mixedmethods, quaséxperimental design, the study
establishes two hypotheses as the starting point with respect to incidental foreign language
vocabulary retention as a result of subtitling: 1) both the subtitling andsutatitling
condition will increase L2 ocabulary retention, and 2) more significant L2 vocabulary
retention will be seen in the subtitling condition. With a total number of 16 subjects, A2
(CEFR) ltalian level as determined after completing a level test, divided into an experimental
group of 6students and a control group of 10 students. All students also completetest pre
to ensure that the target vocabulary words were unknown. Both groups condueted pre
viewing activities, and the experimental group subtitled clips from Italian into Englih,
the control group conducted other tdssed activities and writing activities related to the
same clip, conducted 1 hour per week over 4 weeks. Upon completionjreediatepost
testwas given as well as a follow on delaymusttest 2 weeks after completion of the task.

The results were gathered and then statistically analyzed utilizing the Wilcoxon Rank
Sum Test. With respect to the first hypothe
vocabulary acquisition from ptestto immediate andelayed post e st s 0 (wemtgla, not e d
2012, p. 61)In the cae of the second hypothesis, the results from the gelstestwere
the most significant. With only 16 subjects, the results cannot be extrapolated, however, they
do support other positive results obtained in recent academic research witht tespec

subtitling as a task for language learners.
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This noteworthy study can be commended for its overall organization and attention to
methodological details. The study very well designed and duly based on the relevant
theoretical frameworks. Ufthermore, the longerm duration of the study made prior
observation feasible, thus aiding in its design. The prepasttess as well as the delayed
posttest contribute significantly to the reliability of the small study and the thgio

statistical analysis, once again basadsetted instrumentation, yietfiitereliable results.

4. Summary and Implications of Literature Review

As detailed in the review of historical academic work in the field related explicitly to
the use of subtitling as a language learning tool, overall, it can be concluded that subtitling as
a task for language learnaran increaséanguage acquisition, béin the form of listening
comprehension, vocabulary acquisition, or language awaretde Williams and
T h o r (2@00)$asic but groundbreaking study provided merely anecdotaltsest has
openedhefield for further research, and has reignited the-@dedebate about the place of
translation in foreign language learnjrandincluding in said debate, perhaps for the first
time, the field of audiovisual translation

Meanwthle, TalavanZanérd €2006, 2007, 2009, 2010a, 2010b, 20tdhclusions
from the studies that werearried outwithin the context of listening comprehension in
learners of English provide a solid theoretical and experimentati&dion for further study,
in the form of replication as well as extension. One of the next logical steps is to apply the
same techniques to test the effects of subtitling as a learner task on the listening skills for
learners of English, but within a unig context. Thus, the presesttidy has takethat step
and movd from the context of general English learneas, was the case with Talavan
Zanord $2009 study, to learners of English for Specific Purposes (ESP), specifically for
English language learners for military purposes. It is important to note thiat Williams

and Thorne(2000) opened the door for further study on the effects of subtitling on the
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language learner, Talav&@andnwas one of the first researchers to dedicate extestinky
to the area, paving the way fart@ire research. Without these significant studies, the present
proposed study would not be possible.

Having established statistically that the subtitling condition does, in fact, increase
listening comprehension in lewrs of English, Lertolaonsideredhe effect of the subtitling
condition on incidental vocabulary acquisition. While the study focused on L1 English
learners of Italian, the results are still an important contribution to the current state of the art.
Acknowl edgi ng t he resaltstare indrayt anecdbta and tcanmbly ldes
extrapolated due to the minimal number of participants, the fact remains that the study
yielded positive results, lending itself to further inquiry with respect to the effects of
subtitling on vocabularyaguisition. Thus, the present proposed sthdg catinuel in the
same vein, relying on the foundational work provided by Ler(d@.2)to determine the
effects of the subtitling condition ancidentalvocabulary acquisition within the ESP context
of English for the military.

Lastly, it is important to mention that all existing studies have been carried au
traditional, faceto-face teaching environment. One of leeommendationfor further study
even suggests that the technique is so flexible that it lends itself for use in a virtual learning

environment;

One of the major advantages of the strateggsented in this proposal is the
technological support with which it counts, that makes it possible to use it in
both faceto-face and distance learning environments. In this context, the ideal
situation is for the strategy to be integrated in a multimeditware or onli@

coursewaréTalavan Zanon, 2006, g1).
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Accordingly, the researcher chose take advantage of that benefit and conduct the present

study utilizing an online learning management system in a virtual environment.

This literature review therefore has been an imperative aspect ofabenpistudy,
showing what has been done thus far in the area and directly linking with the purpose and
objectives being proposed. While the existing studies provide necessary foundational work
related to the use of subtitling as a task for language lsaraed does, in fact, answer
guestions, further inquire is necessary in order to continue adding to the current state of the
art, thus justifying the need for the proposed stdd@ple 3 concisely shows the significant
differences in the existing studies and the present proposed study, based primarily on

suggestions for further research contained in the existing studies.
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Significant Differences in Existing Studies andPresentStudy

Aspects

Existing Studies

PresentStudy

Context

WelshEnglish Translation
studens (Williams &
Thorne, 2000)

General Englistearners
(Talavan Zanén, 2006, 20
2009, 2010a2010b, 2011

General Italian learners
(Lertola, 2012)

English for Specific
Purposes: English for the
military (NATO context)

Setting

Traditional, faceto-face
setting

Onlinelearning managems
system(Canvas)

LanguageSkills

Listening Comprehensio
(Talavan Zanén, 2006, 20
2009, 2010a, 2010b, 201

Incidental vocabulary
acquisition(Lertola, 2012)

Listening @mprehension
via military radio.

Population

General language learne
(university and official

Members of the armed
forces of NATO member
countries

language schools student

Table3. Significant Differences in Existing Studies &r@sentStudy
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C. Conceptual Framework

1. Introduction

This section of Chapter 2 will identify, describe, and explain the lens through which
this study has been conced: As was highlighted in Chapter 1, much liklee
multidisciplinary foundation o€ommunicative Language Teaching (CL¥)e present study
is informed by multiple, interrelated concepi¥iese concepts are: CLT, English for Specific
Purposes (ESP), taflased language teaching, listening comprehension, online learning
theory, and audiovisual translatiofhe theories dr each of thge conceptswill be
subsequently identifiecaind described, detailing the wsythat each of the overarching
concepts relates to one another within the context of the stinitysectionbegins with a
brief overview of two relevant Second Languagécquisition SLA) hypothesesand a
description of how they apply to the present sfuahd then continues with a more detailed
description of €T and English for Specific Purposes (ESHext, ESP is framed and
applied totaskbased language teachjngher theoryis reviewed in detailFinally, the
6 w h a list@ning comprehensiort, h e 6 wbnkne &drning theory, andt he &howo
audiovisual translatiorgre reviewed and explainedtagyrelate to both one another and this
study.

The conceptual frameork is again displayed graphically here so that the prominent
concepts can be understood within the context of their subsequent description and review in
terms of the present stud€ommunicative Language Teachirammd Theory of Online
Learning providethe larger framework for the studyasindicated by the yellow and blue
arrows that uni te to for m tiguee 2gepredaced hkre a me
Audiovisual translation, taskased language teaching, listening comprehension strategy and

asessment, and English for specific purposes contribute to the way that the study has been
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conceived and carried out, indicated by the colors from the concepts and the corresponding

words in the studyodos title.

TaskBased
Language
Teaching

English for
Specific Purpos

Audiovisual
Translation

Listening
Comprehension

The effects oSubtitling as a
Task for Learners oMilitary
English on Listening

Communicative

Language Theory of Online

Learning

Teaching g
Comprehension
Figure 2: Conceptal Framework(referenced)
2. Krashends Il nput Hypothesis and Affecti v

While an extensive review @econd language acquisititimeory would be excessive
at this point, it is important to note some specific hypotheses thatdomgbuted tothe
framework of thepr esent study and the researcher 6s Kk
language acquisition. Specifically, this research is base8tephen DK r a s h(E820 s
1985) input hypothegs and affective filter hypothesig&ccording to Krasher{1982) nt he
best methods are therefdhmse that supplg c o mpr ehensi bl e inputédé in
containing messages t hat982spt 1) Kughermare, thecaathok y wa
argues thafithe best methods might also be the most pleasant, and that, strange as it seems,
language acquisition occurs when language is used for whatast designed for,
commu ni (Keshenpl®&?, p. 7 his comprehensibleput, ultimately to be used for

communications h o u | derebtiag, dilittle beyond their current level of competence, and
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not grammatically sequenced, but understandable using background knowledge, context, and
ot her extralinguistic cudShruns & Glisan, 2809, g.€l5)t ur e s
Audiovisual resources allothe teacher to choose material that, due to its authentic nature in

that it was originally created for speakers of the target language, not only provide the
necessary context for language acquisition to take place, but also provide for incorporating
materal that students would be interested in, resulting in a lower affective, fdtedt

increased motivation. With respect to comprehensible input, audiovisual mediums allow the
audience the opportunity to nv(Bakowa 19%Mms me s s a
cited in(Danan, 2004, p. 6))Furthermore, iraccordance with thaffective filterhypothesis,
fLanguage learning must take place in an environment wheaerlner s ar e o6of f t
and the affective filter (anxiety) is low in order for the input to be noticed and gain access to

t he | ear nda(Krashen,t198R2, pkl2frge use of audiovisuahaterialsin the

classroom contributes to lowering the affective fjltgiven thefundamental entertainment

value ofaudiovisual materiaih and of itself, as mentioned in the previous sectitrashen

explains that the affective filter is what allows comprehensible input to get through to the

learner, resulting in acquisition:

Those whose attitudes are not optimal for second language aoguigit not

only tend to seek less input, but they will also have a high or strong Affective
Filterd even if they understand the message, the input will not reach the part
of the brain responsible for language acquisition, or the language acquisition
device. Those with attitudes more conducive to second language acquisition
will not only seek and obtain more input, they will also have a lower or

weaker filter(Krashen, 1982, p. 31)
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Figure 3 shows the relationship between comprehensible input, the affective filter, and the

language acquisition devicAs input is received, it first encounters the affective filter before

potentially reaching th&anguage acquisition device. Thus, depending on the affective filter

of

the | anguage

earner

, or the acaqforitheer

i n

comprehensible input to reach and be able to be processed in the language acquisition device

and further generate acquired competence.

Filter

Language
acquisition
device

3 Acquired competence

Figure 3: Krashen's Affective Filter Hypothesis
(Krashen, 1982, p. 32)

As input is received, it first encounters the affective filter before potentially reaching the

languaye acquisition device. Thus, depending on the affective filter of the language learner,

or

the acquirer

n

Krashenbdéds ter ms,

t

he

reach and be able to be processed in the language acquisition deVifrther generat

acquired competence.

According to a study by Borras and Lafay€ft894) the use of captioned audiovisual

mor e

material can be a means of lowering this affective filter, claiming that when working with

captioned media, students tend to have a more positive attitude than students not presented

with this resource. This positive atttle is reinforced by the instantaneous feedback and

check on understanding that captions provide to the learner. Positive attitude and increased

motivation, according to Krashen, yields a low affective filter and allows for more

comprehensible input to rkea it through to the language acquisition device and therefore

actually be acquired.Thus, with respect to second language acquisition theory, the present
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study also recognizes that as a result of the use of audiovisual materials, the affective filter is
loweredallowing forlanguage acquisitioto take place.

Using subtitlingas a task not only provides the student with an opportunity to interact
with contextuallyrich whole language, but also the benefit of increased motivation, as
students are likely tsee the task as an entertaining activity, with content that is of interest,
and with the outlook that the task could be used outside of the formal classroom environment.
With respect to increased motivation and entertainment, N@@&1) observed from her

study:

The magical enchantment of the moving image, the attraction of waoskihg
computers and electronic equipment and, above all, the fun element makes
tiresome tasks light and makes language learning pleasurable. Experience has
shown that, while learning how to subtitle, studeyam a greater command of
language usage, in éhbroadest of senses, and above all, and pleasure in

manipulating text to achieve the best possible re@Nkses, 2004, p. 138)

Furthermore, because the task of subtitling yields a tangible product created by the student,

this product can then be taken and shared with peers and others, creating nceosk af

pride, but also a feeling of relevance. With all of these factors contributing reaged

motivation, the result, in theory, &slower affective filter anghotentiallyincreased language
acquisition. As Williams and Thorn000)ma ke cl| ear , Reven for st
desire to work in the media, the combination of aural, visual and written elements required in
order to subtitle competently makes it unique as a languagea r n i r{Williarhso& | ©
Thorne, 2000, p. 217)TalavanZanodnreiterates that the purpose of this activity is to take
advantage of a professional task and its applicatioms ams e t hem f or Adi cC

(Talavan Zanon, 2010a, 2010b)
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3. Communicative Language TeachingfCLT)

The present studis wholly and fundamentallpased on Comnmicative Language
Teaching or the communicative approacHowever, before delving into the specifics of
CLT, it is important to discusaframework for language pedagoggd the way in which this
researchr undersands second language instruction, espgcasl those beliefs apply to the
study at hand While the termfimethoad has historically ben used to refer to various
different aspects of languaggaching, because of this, it has ended up being ambiguous and
void of an accepted meaninghus,in 1963, Edward Anthony proposed the finstrhework
for language pedagogy in which he attempted to standardize the definitions and use of the
terms approach, method, and techniqueratatedeach to the other inlderarchical manner
w h e r éeehmiqudtcarry out amethodwhich is consistent with aapproacto (Anthony,

1963, p. 63)Thus,ma approach, a c c 0 a gkt ohayrrelatve agsonptioasn vy

dealing with the nature of | anguage(¥3ad t he

pp. 6364).CLT has been defi ned agpmachemphdsic miaejo, phi.l

the language curriculum that draws on theand research in linguistics, anthropology,
psychol ogy, (Nunad 2604, p.1@ | ogy O

Thus, & an approach to language teaching and learning, CLT is based primarily on
the heory that the purpose of language is communicdBoandl, 2007) and thus, the goal
is for |l earners to achi €Hymes, A972) @ommuanicatizet | v e
competence, which involves linguistic, sociolinguistic, discourse, and strategic competence,
refers to a |l anguage user6s knowl edgay with
and phonology, and social knowledge about how and when to use the language appropriately
(Canale & Swain, 1980)Savignon (2002) sums up thla t dssencefiof CLT is the
engagement of learners in communication to allow them to dewk&p communicative

c o mp e t(Lamignenp2002, R22). While CLT is an approach rather than a strict method,
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it is not founded on one single theory, but rather it is based on and includes multiple theories
from var i ouserives from la ansltidiscipleharyfpdpective that includes, at the

least linguistics, pgchology, philosophy, sociogy, and educational reseabc{Byram &

Hu, 2013, p. 136)as wel | as Afcognitive science, edLt
| anguage ac quBrandlt200F,np. &) [ELidA Nudan(1991) describes five

feaures of CLT:

1. An emphasis on learning to communicate through interaction in the target
language

2. The introduction of authentic texts into the learning situation.

3. The provision of opportunities for learners to focus, not only on language but

also on the leaing process itself.

4. An enhancement of the | earnerds own pe
contributing elements to classroom learning.

5. An attempt to link classroom language learning with language activities

outside the classroof®avid Nunan, 1991, p. 279)

Accor di ng t(I®63ynierarthicah stractre, the method must be consistent

with the approach. Thug, method is déf n e dan avsrallfplan for the orderly presentation

of language material, no part of which contradicts, and all of which is based upon, the
selected approach(Anthony, 1963, p. 65)The aforemet i oned dAorderly pr
| anguage mat the leamértbe teachsmes well askeegoals of the instruction or
courseinto account. Factors such as native language, cultural background, and English
experienceof the learner, combed with teacher experience and knowledge and course goals
should inform the method utilizedultiple methods cand used within a single approach

such as the case of Content arehduage Integrated @arning (CLIL) andproblembased
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learning, both of whie aremethods that are consistent with the communicative approach
(Anthony, 1963)1 contend thathetaskbasedanguage teaching (TBLThethod which will
be subsequently explored, is consistent with the communicative approabha s ed on Nun
(2004)c | ai m twdklmsed langyade Jteaching represents a realization of this [CLT]
philosophyat t he [ evels of syl | @@4 . 10) €eghnigues, and n
then, are practices that are danehe learning environment, be it classroom or virtual, to
carry out t he met ho d frick,astrathgemm,aon cortrigancé asedpt@a r t i c
accomplish an i (Anleody 1863ep.66R¢ tewcit mive® (LW3)Ant hon
hierarchical structutefor the purpose of this styd the relationship between approach,
method, and technique are to be understood as follaskbased language teaching being
the method is based upon awdnsistent withcommunicative language teaching, the
approachbe means of subtitling as a leartesk, also known as the technique

This study, being founded on the principles of Ctdnnow be analyzed with respect
to the fivecharacteristics that Nunga991) proposed. Brticipants in the study weigiven
the opportunity to utilize authentic texts,(3) in order to create subtitles (1) 8nd ealuate
their own language learning, #tirough an onlinéearning managemesystem (4. Based on
the approach adopted, that being CLT, the next step in the hierarchy framework of language

pedagogy is the methoith, this casetaskbased language teaching.

4. English for Specific Purposes (ESP)

While CLT is theprimary approach uporwhich this study is basednglish for
Specific PurposeESP)as an approach to language pedagalgy playsan important role in
informing this research. Considering the nature die fiTact i cal Engisimmuni c .
courseofferedat the Marshall Center,hile it is certain thahe members odissistancéeams
must have a minimum intermediate levelgeeralEnglish,the aforesaid course not, in

fact, a course irgeneral English. On the contratiie very nature of thEnglish required for
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the advisory teammission, and thus the courdgasedon the mission angiven that the

language is sed within a very specific contexs anEnglish for Specific Purposeourse

However, ESP does not refer to the language itsell wathin a certain context, but rather

the teachingof the language to be used within a certain conteSP is not the English, ESP

is theway the English is taught, to include course design, teaching, and assedarfight.

of A n t (1963) yalnework on language pedagogy regarding approach, method, and

tec h n i d8Peis arpproacl{emphasis minefo language teaching in which all decisions

as to content and method are based on the learner's reason for ¢e@érhitehinson &

Waters, 1987,p.19) Theref ore, once again in keeping

approach entails certain methods and techni¢hesexecution of the method, in accordance

with the approach}hat will be further explored in the following section on tdssed

language teachin@BLT) and the pedagogical taak they apply to this research
Multidisciplinary in nature ESRaccording to Dudleyvans and St. Johfi998) has

been said to @l ac(k998am 1)Rathat,asroppysedotrglying botely ony 0

a single theoretical frameworkSP is informed by the research and theoretical foundations

of various other fields. Given the fundamentaultidisciplinary nature of ESkh that it

A ma kusesof underlying methodology and activitiestisé discipline it servés(Dudley

Evans & St. John, 1998, p.,4his multidisciplinary footings more than welcomgit is an

inherent necessity. The teaching of English for Specific Purposes without the supporting

methodology of the disciplinéor which the teaching has been designed is not, therefore,

ESP Coincidentally, almost all of thecademic writingon ESP focuses ongh 60 howo o f

teaching methodologsnd on linking curriculum to needs analysis, without much emphasis

on thetheoryof ESP itself(Dudley-Evans & St. John, 1998While there may not be a solid

theoretical foundation upon which ESP is buifiere arethemesthat are interwoven as a

common thread in ESP includifgn eeds anal ysi s, t ext anal ysi
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communicate effectively in the tasks prescbed by t heir s {Dudley or wc
Evans & St. John, 1998, p..1JThese commonalities amongst ESP coursesis on
accomplishing the goals that the learners have for using the language within the specified
context.

In generalan ESPcourse coulde designe@nd carried outor any disciplinesuch
as English for the tourism industry, for the medical industry, for law enforcement, for
academics, or any other specified field within which English will be used, as the name states,
for a specific purpse.While ESP does fall within a largeoncept ofLanguage for Specific
Purposes (LSR)more importantly, ESP can ldévided into two sulrategoriedased on the
where they will be used, either academia or in the workpEaglish for Academic Purposes
(EAP) and English for Occupational Purposes (EQ®)dley-Evans & St. John, 1998)
These can be further delineated iMarious subfields, depending on when the course is
taking places inreladin t o t he | e a womegamgld) it cwdpbe a coarseda . F
nontnative English spaking students in academic English prior to beginning their firs
semester at a U.S. universiiy, which case it would be clasgfid as -expB8prenceo
course. Howevera course in medical English for doctors who are already well into their
careers asnedical professionalsvoul d qual i fy as -saersii meldot acnoeuo
(Robinson, 1991)

Accordingto Dudley Evans and St. Jol{fh998) there are certain characteristics of

ESP, both absolute and variable. The absaluéeactestics of ESP are the following:

1. ESP isdesignedo meetspecific needs of the learners;

2. ESP makes use of underlying methodology and activities of the discipline it
serves;

3. ESP iscenteredn the languagérammar, lexis, register) skills, discourse and

genres ppropriate to these activities.
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Meanwhile, the variable characteristics of ESP are:

1. ESP may be related to or designed for specific disciplines;

2. ESP may use, in specific teaching situations, a different methodology from
that of General English;

3. ESPis likely to be designed for adult learners, either at a tertiary level
institution or in a professional work situation. It could, however, be for
learners at secondary school level;

4. ESP is generally designed forentinediate or advanced studemtast ESP
courses assume some basic knowledge of the language systems

(Dudley-Evans & St. John, 1998, ppa.5).

Recognizing ESP as approachto language teaching is import to keep in mind for
the purposes of this study, #ee course upo which this study was inspired, tlfi€actical
Communications Englighcourse atfThe George CMarshallEuropearCenterfor Security
Studies is an ESP coursehich wasdesigned particularly for assistance teams assigned to
the NATO mission in AfghanistarThe target audience consists of military membfeosn
NATO and PfP countriegnd the communicative need is thatafoperational contexthe
learners must not only possess a strong intermediate level of general English, bavalso
the specific needo be ableto utilize technical, missiomelated vocabulary and radio
procedures within the context of the advising missiofghanistan With respect to the
absolute characteristics of ESRe fiTactical Communication&nglisto workshopfor the
NATO advisory teams imeantfor NATO staff and operational purposes, it makes use of the
activities, such as radio communicatiaf, the discipline, and it focuses on the language
appropriate to the activity, register and lexis. With respect to the variadtaateristics, this

case is designed for adult learners who have an intermediate level, and whmadnawban
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simply abasic understanding of the language. Furthermore, it is quite obviously designed for
a specific discipline: staff and ogional military.

Lastly, while the teaching methodology may be different from traditiogaheral
English methodologies, due to the specialized nature of the English being taught,
methodologies can and should be tailored so as to provide learners with the opptotunity
acquire the language while respecting the waylgeherswill be required to use ifor the
pur poses of this study, based upon t he AT
incorporating andaking advantage of technology and multimedia corgecearlyone way

to incorporate teaching techniques tailored for the language, as it will he used

5. Task-Based Langquage Teaching (TBLT)

Taskbased language teachirame of the methods consistentiwthe communicative
approach, is an integral part of therfrework upon which the present studys lieeen
conceived, planned, and carried oWhereas the knowledge claims regarding language
pedagogical approach for this study have been primarily based on the communicative
approach of CLT, as well as secondarilyluenced by ESP, th method, based on the
approach, is that of TBLTCentral to the core of this study, in terms of research design, is the
experimental treatment. While these design decisions are further detailed in Chapter 3, it is
important to note heréhat the treatment that thexperimental group will be exposed to,
known as the experimental treatment or the independent variable, is a task as defined within
the context of TBLT: a subtitling taskhus, theTBLT method will be reviewed herto
providethe context for & use in this study.

TBLT is essentially a method (a procedurdarp for preenting and teaching of
language) that fruses on authentic language in which learners utiliee language to
completemeaningful tasksin basic terms, TBLT cdd be described as essentially asking

students to completeoutinetasks such as making a deposit atlihek, dropping of the dry
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cleaning, asking for directions, making a reservation, or picking up a prescription form the
pharmacy, to name just a few the target languageDavid Nunan(2004) outlines six

practices and principles of TBLAs follows

1. A needsbased approach to content selection.

2. An emplasis on learning to communicate through interaction in the target
language.

3. The introduction of authentic texts into the learning situation.

4. The provision of opportunities for learners to focus not only on language but

also on the learning process itself.

5. An enhancement of the | earnerds own pe
contributing elements to classroom learning.

6. The linking of classroom language learning with language use outside the

classroon(Nunan, 2004, p. 1)

TBLT asa method of language instruction incorpordeesksas the central focus of
the languagenistruction, as opposed @afocus on form such as grammar and vocabulary. The
desired outcome is the successful completion of the task in accordance with a set standard for
completion, utilizing the linguistic resources that are available to the studestead of
focusing |l earners6é attention on the wuse of .
point, and the learners are therefore encouraged to utilize the whole of their linguistic
knowledge in combination in order to complete the taskhe case of the present study, the
task, also the independent variabfedthetreatment applied to the experimergabup is the
creation of interlingual subtitles from videaeleased by NATO s AH i8ission in

Afghanistan from 2001 to 2014.
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Before delvw ng i nto the specifics of this studo
explore the concept of task in TBLRAs described byNunan (2004) there isa distinct
differencebetween realvorld or targettasks and pedagogical tagkéunan, 2004, p. lthat
must be noted in order to accurately understand the way that tasks are used as a language
teaching techniquérealworld tasks are those tasks, as previously mentioned, that could be
easily found o nto-do list dhesa may inpllesising thé doctor, buying
groceries, me et i n gignimg up Hor aagyne, brihirgdsdénseone te docah e r ,
handyman job at homé&s Nunan(2004)hi ghl i ght s, target tasks ar
the person in the street would say ikasd what t h g2004we2) Thesaltasksn g 0
are examples of actual everydagsksi not speifically defined for the context of language
instruction, but rather, they areal tasks that people actually carry out in tlkal world. In
contrast, the tasks that become the central focus in TBLTpedagogicattasks that are
tailored, in both defition and standard fazompletion for the language learning purpose, as
learners in a foreign language in a learning environment, not the real world, carry them out

notionally.Ellis (2003)defines a pedagogical task as:

[ € B workplan that requires learners to process language pragmatically in
order to achieve an outcome that can be evaluatedrins of whether the
correct or appropriate propositional content has been conveyed. To this end, it
requires them to give primary attention to meaning and to make use of their
own linguistic resources, although the design of the task may predispose them
to choose particular forms. A task is intended to result in language use that
bears a resemblance, direct or indirect, to the way language is used in the real
world. Like other language activities, a task can engage productive or
receptive, and oral or viten skills, and also various cognitive processes

(Ellis, 2003, p. 16)
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In addition to reiteratingthat t ask must keep the | earneros
this definitionalsohighlights the fact that tasks for TBLSt ri ve t o focus | eat
on the meaning of the langya- function rather than form while at the same time
recognizing lhat some tasks may be designed to leadnlers in a certain directiohhis may

certainly be the case when teachers have a specific linguisticyrétatad goal in mind, but

at the same time, it leaves the learner in control to make the appropriafistionghoice.

Lastly, the proposed definition states tipadagogical taskshould bedefined as being in

parallel to the activities of the real world, rather than tasks in isolation, disconnected from

what may be found outside the classroom. Thisaspechn be directly corre
(2004)il i nking of c¢classroom | anguage | earning

(2004, p. 1)as one of the fundamental components of TBLT.

While the aforementioned qualification of a pedagogical task complete one, in
Nuna@®Ymor e si mple ter ms, a pedagogi cal t asl
work that involves learners in comprelerg, manipulating, producing, or interacting in the
target language while their attention is focused on mobilizing their grammatical knowledge in
order to express meaning, and in which the intention is to convey meaning rather than to
mani pul a20@, pf 4O@noedagain, the definition is centered on the task and the goal
of task completion. The importance of a focus on meaning is highligasesthe contrast
bet ween the wuse of t he communi c dotultimaelyl angueé
complete the task.

Recognizing that there are multiple definitions for pedaguddiasks a fundamental
concept of tasks as noted in the definitionthat the desired outcomef the tasks are nen
linguistic. According to Willis (1996) a pedagogi cal task 1s Awhe

used by the | earner for a communicative pur

(1996, p.23). That is,ratherthan the focus of successful completion of the task be defined in
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terms of linguistic achievement, such as 0co

e X e r cthesdegsredooutcome ielated to completion of the tastselfand Ausuall

requires the teacher to specify what wild]l b

(Richards, Platt, & Weber, 1985, p. 289nce again, we think of basic, everyday taéke

buying a newspaper, applying for a job, or organizing the mail)at Ai nvol ve ¢ omn

| anguage wuse i n which the (sabar than gamnaecalt i on

f o r. ®@ne again, as noted Bkehan1998)pedagogical tasks are those whgrsme ani ng i s

primarydo aindhe assessment of t h@998 a8k is in term
Therefore,because th@resentstudy makes use of subtitling as tldechniqué in

terms of (¥063) mevarclyicals relationship between method, approach, and

technique, the subtitling task can be viewiederms ofthe previously stated defions for a

pedagogical tasklThe centralquestion under study relatestte use of a subtitling task for

improving English listening compreheas within the context of English for the military

The sudtitling task utilizes authentic texts, NAF@leased gun camera video with

accompanying audidp be subtitled. Furthermorghile the task may not be a reabrid

activity for all, it does in fact emulate the reabrld activity of creating interlingual subtitles

T a task done by thousands of audiovisual translators each day. The subtitlingstaskdn

linguistic outcome in that the creation of the subtitles is regarded as successful completion of

the task itself, without specific regard to fqoras would be the case in the traditional sense of

the transl ator 6s st and the tdsk ih the reat woddo tersns df u | CoOl

N u n a (2@04) definition of a pedagogical task, the participants in this stydst, as

audiovisual traslators in the real world, must first view and listen to the source language

audi ovi sual prodgcin(fibempraelygend | anguageo) ,

under st ood based on t he audi o and vi sual
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mobl i zing their, [@hd kooewdteegien)erlingual subt

and Aconvey meaning r atNuean 200h@a4) to mani pul at

6. Listening Comprehension

As the dependent variable, listening comprehension has influeheedmception,
design, and procedural aspects of the present study. The problem statement as well as the first
and second Research Questions are directly related to listening comprehension skills over the
military radio. However, in order to understand the deleat variable more fully, and to put
it into the context of this research project, it must first be explored and dsbnidt it can
be understood as it relates to theearch design and follean analysis in thetudy at hand.

While languagesnay hae historicallybeentaught as four separate skilieading,
writing, speaking, 1ad listening, acording to The American Council on the Teaching of
Forei gn L an g u20g2ePsobicier(cyAGLilldhiriey, communicatiosdividedinto
three modes: interpersonebmmunication interpretivecommunication and presentational
communication(2012, p. 7, positing that the fouskills are to be usedollectively in order to
communicate not in isolation and that the teaching and assessingetifeshould also be
done with this in mind. As opposed to teact
assessing it, the skills ghld be taught as they are used in-+gafld communication and
assessed in the same wayhe i nterpersonal mode of C ommt
negoti at i o fShroni & Glisaa, 2009 p. @5%) such contexts as spoken fdoe
face conversation or written interactions througkt, email or sccial media,allowing for
each participant to see how their message is being received, and how meaning can be
negotiated if necessargiven the presence of the text and the producer thefdos
interpersonal communicatiomvolves both the presentational and intetpe modes in
concert between two or more participar@s. the other handiterpretive communication can

be wunder s twaoydo acso nfimume cati on, usually in thi
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without the opportunity of the receiver to interact and flawith the producer, that is,

negotiation of meaning is not possibldis is because the producer is not available, as is the

case with written text, for examplethe author is not usually preséntand therefore the

receiver is not able to interact¢tarify meaning, check for understanding, and Etamples

of interpretive communicatiomclude listening to arecordeddialogue reading a weather

report, or watching a movie. It is also important to note that this interpretaigans more

than compreen s i on bimgiesuhe abiiyt tfio read (or | isten o

I i n edudivg understanding from within the cultural mindset or perspect{iée

American Council on the Teaching of Foreigmbaages, 2012, p. @s well as the fact that

participiéhet]®wnbbiacgground knowl ed@ruma&nd i de

Glisan, 2009, p. 155)n contrast presentational communication is primarily concerned with

Aproductive abiliti e s(Nationg Stan#tards ig Foreig Liartguageg , S |

Education Project., 1999, p. 38ome examples of presentational communication may be

writing a report, or producing a recorded broadcast or newscast. Presentational

communi cat i omal ibrfegag communisatioh toran audience of listeners or

r e ad@Q0% p. 156)and once agairdoes not involve the chance for the recipient to

interact with the presenter or producer of the language to negotiate mé8hingn &

Glisan, 2009) Thee is an inverseelationship between presentational communicasiod

interpretive communication meaning that the O0consumeré of

the O6actordé in interpwrsati ve communication, a
While listeningcomprehension, as a core skiign be found within thee three modes

of communicationin both the intgoersonal andheinterpretive modeghis study focuses on

listening comprehension within therdext of the interpretive mod&. h at i s, Ainter

of meaning in oral and printed texts [that] may also require a deeper knowledge of culture in

62



Subtitling for Mission Accomplishment: An Experimental Studyhef Efect of Subtitling as a Task on
ListeningComprehensioifor Learners of Military English for Specific Purpose

order to gain a cul {Sbhrunad Glisam 2089, p 158)heeetoreasn o f a
a component of interpersonal communication, what is listening comprehension?

Measuring the dependent iale is one of the key tasks tfe present experiment
assessing listening comprehensiédancording to Buck(2001) Al i stening compr e
process, a very cqotex process, and if we want to measure it, we must first understand how
t hat pr oc @@ p.wp Thérefoie, the first step in understanding listening
comprehension is to begin with a look at how the process itself takes Ppleckstening
process is described as an fAactive cognitive
types of knowledge (Shrum & Glisan, 2009, p. 158)This knowledgeincludes both
linguistic knowledge, such asyntax and semantics, as well as 4fioguistic knowledge,
such as information about content, context, kmolwledge that the participant brings of the
world in general. Shrum and Glis§2009)state that participants engage the following while

receivinginterpretive communication:

1 their knowledge of the target language , e.g. vocabulary, syntax;

1 their background knowledgend experiences in the world;

1 their knowledge of how various types of discourse, such as magazine articles, literary
texts, radio broadcasts, and talk shows, are organized, i.e. use of cohesive devices
such as pronouns, conjunctions, and transitional phras link meaning across
sentences, as well as the usemfcer ence t o maintain the mes

1 their ability to hold information in sheterm memory as they attend to the text; and

1 their ability to use a variety of strategies to help them bringningato the

comprehension tagShrum & Glisan, 2009, p. 158)

These differentypes of knowledge are thealied upon while certain tasks are being carried

out in order to process thecoming aural message that is being conveyed in interpretive
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communicéion. Generally speaking, there are two accepted forms of pmgesformation

that can be applied to comprehension within the condéxnterpretive communication
bottomup and topdown processing Bottomup processing refers to the idea that
comprehension takes place in a sequential orderirthialves identifyingsmaller parts and
putting them together to form larger ones, letters to form words, words to form sentences,
sentences to form paragraphs, etc. Contrastinglydoom processing s t hat nin
meaning is derived through the use of contextual cluesetngation of personal background
knowl edge about t HShrunec & 6Glisam,n2009, @.f 159T hatds, largex t 0
pieces of information are processed as a whole into their smaller pieces, utilizing knowledge
brought by the paicipant to negotiate meaninghe most widely held view of information
processing & relates to interpretive communication is that bothdoywn and bottorup

processing pla role in deriving meaning. Once again, accordinguoki&2001) listening

comprehension:

Is the result of an interaction between a number of information sources, which
include the acoustic input, different types of linguistic knowledge, details of
the context, and general world knowledge, and so forth, and listeners use
whateve information they have available, or whatever information seems

relevant to help them interet what the speaker is sayif®yck, 2001, p. 3)

In summary listening comprehensiaxs a processivolvestwo types of processing, and calls
upon the listener to rely owmarious types of knowledge to attend to the constructing and

deconstructing processes, 10pwn and bottorup, of deriving meaning from the message.

Having examined listening comprehensias a processye can now move forward to
understanding listeng comprehension as the dependent variable that will be measured in

order to testhe hypotheses in the stuttydetermine the potential effects of the intervention
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subtitling as a taskynder investigationin Chapter 3, the instruments utilized to measthe
dependent variable will bexplained in detaidndtheir construct validitywhether or not the
tess measurevhatthey are meant to measyfobson, 2002)will be exgored.First, before
delving into construct validity,we must move toward a definition ofthe listening
comprehension construtself so that it can be subsequently measuredtla@aneasurement
instrumentsvalidated

Recognizing that there are a multitude of limiting factors that constrain the definition
of a listening construct, Anthony BugR001) provides a definition of a deftiuistening
construct as At he ability to process exte
automatically and in real time; to understand the linguistic information that is unequivocally
included in the text, and to make whatever inferences are ugaously implicated by the
content of the passag€2001, p. 114) This means that the listener process itcoming
message, which should be delivered at a natural rate of speech and be based upon real
language, and that they are able to understand the linguistic meaning along with the implied
meaning, if anyGiven this definition, our listening constructtims experiment can now be
applied and the validity of the instrumentation used to meascae ibe further studied.

Testing the dependent variabtle listening comprehensiooonstructas previously
defined,requiresmany decisions to be made based onptlmpose of the listening te®uck
(2001)posits that in order to create an sassessI
of a constu c t i nt o na ¢Badk 2@01, p.t62)Fhe approaechnicsdessing
listening is deeply rooted to themethod of languageinstruction referred to above as
theoretical notionsand historcally there were three prominemiays of language testing
linked to language pedagogy: discrpt@nt testing, integrative testing, and communicative

testing(Buck, 2001)
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The discretepoint approach is associated wilte audielingual method whichbeing
based orbehaviorismpelieved thafi L 2 s h o ught dithduerefereace to L1 [because]
students learn through stimutussponse techniques [where] pattern drills should precede any
explanation of grammdand] the natural sequence of LSRW should be followed in learning
t he | a(Shruma & &lsan, 2009, p. 444)his approach is similar to that of the
previously mentioned concept of bottam procesing in that itakes the individuakmallest
parts of the language and te#temin isolation such as specific grammar points, specific
vocabulary, or specific language souridall without context to one another oontextin
use Some examples of thigpes of testing used under this approach are word recognition
tests, wherein test takers hear a single word, and have to identify the word. Thesareiords
usually those thatormeda minimal pair witha single phonological element, for example,
and thetest taker would be required to distinguish between them in order to show listening
proficiency. This is unrelated to communication, but rather, focuses on a linguistic aspect of
the language instead of the whole language in use.

A second approach to lanage testings integrative teshg which are defined @ a n y
procedure or task that causes the learner to process sequences of elements in a language that
conform to the nor mal cont €0dler,ul@7b, p.c38)mhsst r ai nt
refers to the laguage, as it is used, not as simple unrelated paresprimary examplef
integrative language testiraye those tests that deal witbducel redundancyyedundancy
being thoseclues that relate to each other to provide meaninghere arefewer clues
(redundancy) for the tester to rely omemn hey should beable to demonstrate their
proficiency by making educated predictions about what will come. Thisfésred to as
Apragmati c e x pbet, a979 Fxanplesaotesss rassociated with this type
of approach include cloze tests, where a sydiemnamoval of words from a chosen text

results in a test where takers fill gaps in with words they think fit most accur@tely.
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fashioned dictations are another example of integrativent@gtichtest takers listen to a text
read alod and write downwhat they hear

As advances in theoretical understanding of language pedagogy continued to be
made, a third type of testing emerged: communicative tesiogimunicative testingsia
result of the Communicative movementlanguage teachingn which knowing a language
does not simply mean knowiraboutthe language but rathérme ans bei ng abl e
commu ni ¢Shrtm 8 @ligan, 2009, p. 447Pnce againthis goes back tthe idea of
communicative competeneend t he I mportance of Awhether
language] to communicate ihe targelanguage use situation, the readrld situation in
whi ch t he | an gashg goal ofifofeign ldnguage imstruttfi@uck, 2001, p.
83). Communicative testinthereforefocuses on making assessments of learners when they
attempt to use the language in real, communicative situations, as opposed to testing what they
know about the language, a contrast between communicadivgetenceand linguistic
competence.

Instead of jumping ito a definition of communicative tests, let us first explore the
attributes that are common to these tests, and then look at some of the padrianwbalkckso
this type of assessment. Communioativests include authentic texts, require a
communicative purpose, and provide an authentic {@skk, 2001, pp. 8381). Generally,
authentic texts are those that are either from the ttaggtiage use situation directly, as in
utilizing a product that was designed for the nataregyuage market, or a text that would
hawe the characteristics theredh requiring a communicative purpose, for example, test
takers are not only asked to comprehend, but alsio tsomething with the information that
they obtain, instead of simply testing comprehension dex. An example ofthis
characteristic would be asking test takers to choose the most appropriate clothing to pack for

an upcoming trip based on listening to a weather foretastly, authentic tasks are those
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t hat Arequire | earners t o racdalenges facedaby reedct u al
individuals in reawo r | d  s(8htuimi&n@isam, 2009, p. 371)Thus, in terms of

i stening comprehensi on, N a communicati ve
characteristics of targéanguage use in the real world and as such, it is just an attempt to test
aricher, morerealistici st e ni n (Buck,@00% p.®A) ct O

Whil e communicative testing is an i deal
comes witha set of unique issues and challenges. First, creating these assessnurasly
time consuming, but also are limited based on the resources availablerrartheas a test
maker, although we want to incorporate whole language, it is oftenutliffo find authentic
texts that do not go far beyond the potential of test takers. That is, language taken from an
authentic, iruse situation, may include much higher language proficiency than that of the test
takers,and might need to be tailored. Tltiguld remove the authenticity requirement that is
fundamental to communicative testing, and has to be considered. In short, creating
communicative tests require careful attention and planning, and thus require test makers to
dedicate more of their mostgmious resource to this type of assessméinte.

As per the aforementioned theoretical foundations defining the listening
comprehension construct and tigpesof testing, the instruments utilized in this study for the
purpose of measuring the independent variaislé into the category of integrative
assessments, whis the same timmcorporating aspects of communicative tests. According
to Shrum and Glisa(R009) @i nt egrative or gl obal assessm
use various components of the language at the same time, oftefmgequittiple modes or
s ki (2009,0p. 363) The instrumentsthose developed anidhplanted by the Tactical
Communications English Workshop at the Marshall Center, are a type of listening cloze test,
more accuatt el y de s c-frii IbleidnBackt2804tag¥®)The specifics of these

instruments will be described in the instrumentation section in Chapter 3.
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7. Online Learning Theory

As previously noted, it is not practical or possifde each and every merabof an
SFAT to be able to attend the fateface Tactical Communications Engliglorkshop at the
Marshall Center. Therefor@mne of the aims of this study is to evaluate progential of
exploiting therealvor | d transl at or 6 s tion,asusbktling for laaguaye o v i s u
learning purposes through an ioel learning management system. This could potentially
make it possible for one of the principal objectives from th®rementionedTactical
Communications English evkshop improved communideon in English via military radio,
to reach a broader audien¢airthermore, this circumstance in combination with the studies
that werepreviously mentioned as relates to the use of subtiting as a task to improve
listening comprehensiofollows thelogical next step with respect to continued investan
into the potential of thapplication of an authenticealworld taskto be employed for nen
professionaldidactic endsThat is, what is for the audiovisual translator a professional task
becomes for the language learner an educational Beskre development of any specific
instructional methods or techniques, one must first consider the theory of learning, or
combinationthereof, that will inform thelecisions that must be made to develop instruction.

In order to understand the theoretical foundations of online learning that inform this study,
the underlyingheories of learningyill beexplained

Similar to the way thavarious approaches, or theories, to language pedagagly
there aremany different theories of learning, each influenced by the historical context
surrounding the era in which they became prominent, and each with their own noteworthy
proponentsThe the@ry of online learning that contributes tioe conceptual framework for
the present study relies upon the behaviorist, cognitive, and constructivist learning theories
According to Ally (2004)iehavi ori st sd strategies can be 1

cognitive strategies can be used to teach
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constructivist str at e gyiobigifer eeinhinkirg that prenotest o t e ¢
personal meaning andtsuiat ed and c¢ o n(R084 p.u7pAdditibnallg thei ng) o
communicative approach to language learning must also be consideresitherespect to
online learning theoryas it is a fundamental element that has informed decisions regarding
the development of the online teang environment.

The behaviorist theory of learning asserts that the learner is not actively involved in
the process of learning, but rather, simple responds to the stimuli around them. This idea is
similar to the i dea ofith knewvdedge.Behavioriénf reliessonng up
reinforcement and punishment whereas learning becomes simply a change in behavior, and
that this behavior change is observablne of the most famous experiments done in
behaviorism was that of lvan Pavlend his clasical conditioning experiments involving
dogs(Pavlov, 1927)Other notable behaviorists include B.F. Skinner of Harvard University.
The implications of behaviorisnon online learning involve sequencing from simpler
concepts to the more complex, making learners aware of the expected reseyt cantelf
assesschecks on learning and testing should be incorporated into the online learning
sequence, and learners should receive input on their performance so they know how they are
progressing and act accordingBlly, 2004).

I n t he 19 élanng theory lgegan to meve into the mainstreapiacing
much of the ideas set forth by behaviorism. Cognitivists plattthe mind plays an integral
role in processi ngoeoplendreo ratioralt beinga tha nequiretabtiaet A
participation I n order to | ear n, and whos
(ACogni t i viheserideas a2 thd fBundation of learning as we currently understand
it are inherently cognitive in that it is directly related to information processing in the brain.
Cognitive processingheory focuses onnput through the senses, moving into the sensory

memory, and then into the working and lelegm memoriesln cognitive theory, the learner
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plays an active role in learninglhe implications of cognitive learning theory are great, and
includeor gani zi ng materi al i n a way to pheemot e
proper location of the information on the screen, the attributes of the screen (color, graphics,

size of text, etc.), the pacing of the information, and the mode ofedgl{audbo, visuals,

ani mat i o n(Ally, 2004, p. @) fFucthermore, for new information to beostd in

long-term memory, it is important for learners to activate their prior knowledge that is
already stored in the loAgrm memory. This includes providing advance organizers,
conceptual models, or ptests to activate this prior knowleddgke information processing

in computers, information should be broken dote smaller parts, or chunké@hase &

Simon, 1973) Therefore, in omhe learning, a lesson could be mapped to the information as a

whole in the form of a linear, hierarchiceaor spider chart(Ally, 2004). Moreover,
encouraging higher e v e | thinking skills, suc(s6)as t hc
taxonomy including analyze, synthesize, and evalidene cognitivists also recognize the
individual ity of t he | ear nand cogitivd styeesaKolh | ear n
(1984)describes a Learning Style Inventory based on his model of experiential learning that
isused to determine the | e aacammaodgtings Copvierging,o f e a
Diverging and Assimilatinggwhich can then be used inform instruction techniqugd.984,

p. 41) Si mi |l ar |l vy, cognitive styleefiesrsanto nai Vve
preferred way of processing information; that tish e p eypisabmodes of thinking,
remembering, o r (Allp, 2@D4H, Ip.eld) These lindridualgddferences each

have implications for online learning, such as providing learners with different activities to
process the same, new information. Furthermscaffolding shoulde provided to learners

when needed, andhtrinsic and/or extrinsic mnivation should also be accounted far

especiallyintrinsic (Malone, 1981) One specific strategthrough the concept of cognitive
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learning theorynoted byAlly (2004) relates directly to CLT, TBLT, and the listening

comprehension construct previously discussed:

Simulation of the real situation, uginreatlife cases, should be part of the
lesson. Also, learners should be given the opportunity to complete
assignmats and projects that use rdide applications and informatiqilly,

2004, p. 17)

Recognizing the value of a blend of learning theoriks, gresent study incorporates this
cognitivistidea by utilizing authentic audio and video, and by utigzzhe reallife task of

audiovisual translatignn accordance withBLT theory discussed previously

While cognitivist theory focuses on information processingiafatmation storage in
long-term memory, the constructivist theory focuses on constigictieaning and knowledge
rather than merely absorbing informatidg@onstructivism, which is generally attributed to
Jean Piaget (18986980),advocates for learning in context, allowing learners to interact with
the information and to make connections withas relates to their own personal life
experiencesRat her than the | ear awanyg setxrpeeertide n cceo nbse
calls for engagement by the learner; that the leamactively involved in the process of
obtaining the information in oett to create knowledge based therebine implications of
constructivism for online learninigclude activejnteractive,collaborative learning in which
learners are able tonstruct knowledge, with plenty of time, on thawntermsi giving the
learner control, and should be meaningful so learners are able to personalize the knowledge
(Ally, 2004).

In addition to the behaviorist, cognitivistnd constructivist learning theories, a fourth
school of thought that has emerged during the last quarter of theeBfury, and that has

become highly debable, is known as connectivism. Siemd@914) claims that while
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fibehaviorism, cognitivism, and constructivism are the three broad learning theories most
often utilized in the creation of instructional environmdtitey] were developed in a time

when learning was not impacted througkchnology (2014, p. 1) Advances in technology

that have occurred over the past several decades along with the changes that this technology
have caused in teling and learnecall for the evaluation of existing theories of learning as

they apply, or fail to apply, within the context of the new realm of learning with technology.
Siemens <claims that the existing theories o
out side of peopl eo, Sierneins, 2084, pw3Thelefore, foaus ig ani z a
pl aced on the information as weléaning(definedhe | e a
as actionable knowledge) can reside outside of ourselves (within an organization or a
database), is focused on connecting specialized informaéts) and the connections that

enable us to learn more are more important than our current state of ka¢®iemens,

2014, p. 5) Massiveopen online courses (MOGT hae much to do with connectivism in

that they consist of learning that takes place via a network of connected individuals, who
Afseek out information on their (6d@€onoatciinei ¢
(Siemens, Downes), 0 2015)

While the proposed theory of connectivism does highlight some important aspects of
learning that areaffected by advances in technologhijs study is base@dn the model
proposedAlly (2004)of factors to be includkwhen creating online learning, founded on the
ideathai behavi ori st strat egi gwhat)}ccagnitivistestrategesth t o t
teach the principles and processes (how); and constructivist strategies to teachlifee real
and personal appl i cat i(Ayn2004,apn 24) Thesencomeperienisa | | e

are

1 Learner preparationwhichincludes providing the learner with piearning activities,

rationale for taking the course, concept mapl, @esired outcome®lly, 2004).
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1 Learner activitiesre those that providearnersiwith a variety of learning activities
to achieve the lessolearning outcome ahto accooodat e | earner so
needs. Examples of learning activities include reading textual materials, listening to
audio materials,orviei ng vi sual s dAlly, 2004dpe28) mat er i al s o

1 Learner interactiofocuses on the user interface and the cognitive aspect of sensory
input when designing the course materials as well as interaction withledéineers,
theinstructor and other contexts in order to construct meaily, 2004).

1 Learner transfei s t he i dea that Aopportuntoti es s
transfer what they learn to reéke applications, so that they cdre creative and go

beyondwhatwapr esent ed i n (Allh800Hhme4) ne | essono

For the purposes dhe present study, the online learning environment that serves as
the setting for the experiment has been designed in accordance with behaviorist, cognitive,
and constructivist learning theories as applied to the design of online learning. The specific
agects of the learning environment will peovided indetail in the instrumeation section

of Chapter 3.

8. Audiovisual Translation (AVT)

With the supporting theoretical framework for Communicative Language Teaching,
English for Specific Purposes, SkaBased Language Teaching, Listening Coamgnsion,
and Online Learningestablishedthe theory for AudiovisualTranslation (AVT) as the
dependent variable under investigation in this study will be detailed, reviewed, and applied to
the context o the present researclA brief introduction of audiovisual translatiofits
hierarchical relationship within translation studies, andriicationsthereofas they apply

to this study will be presented.
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There are many differersubareashat make up thgreaterfield of translation as a
whole, including legal, technicand medical translatiorto namebut a few. Audiovisual
translation isanotherbranch of translation studies concerned with the transfer of multimodal
and multimediatet s i nt o anot her (Pé&eeQonzilgzelLuis 20D, p.r c ul
13). Subtitling, ore of the subareas of audiovisual translation, magoldée general public
one of the most familiar forms of translatiogiven its relation to widely-consumed
audiovisual products, such &devisionand film, The field of adiovisual translatiorhas
generallybeendivided into the following four areastubbing, subtitling, local&tion, and
media accessibility

While this subdivision of audiovisual translation is mostly accurate, | do not wholly
agree with this taxonomy, specifically regarding localization and the various applications
subtiting and mea@ accessibility within the inthiagual context. The Routledge
Encyclopedia of Translation Stud@$2009) entry on Audiovisual Translatioiocuses
primarily on lip-sync dubbing and interlinguaubtitling leaving localization and media
accessibily as separate entrieslowever, gven the generality of theaforementioned
definition, some cases of localization may ferfectlyacceptable within the context of AVT,
while others may not.ocalization may bedei ned as AdAthe | inguistic
of digital content to the r eq(bchéle,meimhard, and
2009, p. 157) This definition builds orthe definition of AVT in that it incorporates the
marketdriven aspect that is central to localizatiamile highlighting the importance of both
the linguistic as well as the culturtribute Furthermore, theideaofdi gi t al cont ent
broadens this definitioto include the medium of the source text, which may include video
games, webpages, and software.

The idea of media accessibility may also partly fall into this definition of AVT, while

partly falling intothe category, much like intralingual subtitling,axfaptationin these cases,
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such asthe case ofubtitling (or captioning)for the deaf and hard of hearing, the more
accurate definition would be an adaptation from one mode to analy@ending orthe
context. For example, theeationof intralingual subtitles (caption®f an Englishlanguage
film for the nonhearing Englishlanguage market may not involve translation at all, but
rather an adaption from the audiovisis@lurcetext to the writtentarge text. This may
involve a simple transcription of the oral text (including +vanbal sounds and other cues) as
well asomissionor expansion of information from the source text.

The most well-known modes of audiovisual translation are subtitling, both
interlingual and intralingual, dubbin@nd in recent years, the advent of media accessibility
in various modesAccording to PérezGonzalez(2009) while fi t Imainstream forms of
audi ovi sual transl ati o(p. 13) &lm &dgnslason isspacitichlly ng an
dominated by two modesnterlingual sulitling and lip-synchronized(lip-syng dubbing.
Lip-s y nc d u b b i-recgrding ®f the orilgieal voiee track in the target language using
dubbingacto@ voices [éin which] the dubbed dialog
original, particularly in terms of delivery pace and lip movemer{tsuyken, Herbst,
LanghamBrown, Reid, & Hermann Spinhof, 199Hs faraphrased and cited ifiPérez
Gonzalez, Luis, 2009, p. 17dn t he ot her hand, subtitling i
snippets of written text (stides, or captions in American English) to be superimposed on
visual footagei normally near the bottom of the framie while an audiovisual text is
projected, p | &yrezGonzalez, Luis, @D p. d.4} is dmportant to note
that the idea of subtitling in the UniteStatesis most commonly associated withose
subtitles that ar@nterlingual whereas intralingual subtitling is almost always referred to as
captioning. That isin the United States thterm subtitles or subtitlingvill almost always be
understood to mean interlingual subtitlinghich thereforeimplies translation from a source

language multimedia text to a target language written @agbtioning, on the other hand, is
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usually understoodo bea transcription or amdaptationof the multimedia texto written
text, without a change in language.

While there does exist other fringaodalities of audiovisual translatiosuch as
surtitling, subtitlinglies at the heart of the present study as the tastkhéomilitarylanguage

learnergarticipating thereinf-or the purpose of this study, subtitling shall be understood as:

A a t tiompracticeathat consists of presenting a written text, generally on

the lower part of the screen, that endeavors to recount the original dialogue of

the speakers, as well as the discursive elements that appear in the image

(letters, inserts, graffiti, niscriptions, placards, and the like), and the
information that i s contained(Diamn the sol

Cintas & Remael, 2007, p..8)

Along with dubbing, subtitling is one of the most common and most widely recognized
modes of audiovisual translatioaften used in foreigtanguage film and television series.
While the different types of subtitles can be divided based wariety ofparametergDiaz
Cintas & Remael, 2007)the clasication of subtitles by linguistic factors is most
appropriateor the purposes of this study. By subdividing the types of subtitles lingaligtic
there are two significant types: intralingual and interlingual subtitislingual subtitles are
thoe subtitl es ftlrant oralito writtem lbut staylavayss viithin the same

| a ng URiag €intas & Remael, 2007, p. 14Yithin the context oAmerican English, the
United States, and U.S. federal law, intralingual subtitles are ommmonlycalledcaptions,
closed captions o r s i ,yapdlasge mésCclosely associated with mediasstio#ity for

the deaf and hardf-hearing. It is important to highligl#gainthat intralingué subtitles do

not involve a translation from a source to a target language, but they are rather a written

transcription of the spoken texAccording to the Uned States Federal Communications
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Commission (FCC)2015) fiClosed captiomg displays the audio portion of a television
program as text on the TV screen, providing a critical link to news, entertainment and
information for individuals who are deaf or hasfihearingg (FCC Consumer and
Governmental Affairs Bureau, 201Fjurthermorethe United State National Captioning

Il nstituteds nAHIi st orepyrts thdthe Gde of setedsiorCaamions forthe n g 0
deaf was first introduced in the United States in the 1970s. The technology, however, was
originally conceived by the National Bureau of Standards to send information nationwide via
the network television signal. 1972 the Public Broadcasting Sewi(PBS)imade history

as the first television program accessible ¢afdand haref-h e a r i n g broadeastiegr s , 0
Jul i a Taé FrednchCéefvith open captions consisting afitscreen text that was
permanently prt d the transmitted prograrfNational Captioning Institute, 2015 hese

open captions weregansmittedas pat of thebroadcastand, as they were an integral part of

the audiovisual productcould not be turned offin the meantime, closed captioning
technology was being developed so that captions could be tamg@tecoded) by individuals

that needed or wardethe serviceAs a resulton March 16, 198Qhe first closeetaptioned
television seriesvasaired making television broadcast programmimggilable for the first

time to the deaf and hardf-hearingacross Americaln addition to making media more
accessible for the hearing impairedudiovisual media withntralingual subtitles (captions)

has been used fdoreign language learninguch as the case with immigrants who turn on
closed captions when watching television to better understand or confirm comprehension of
the target language medigCaimi, 2006; Diaz Cintas & Remael, 2007; Dollerup, 1974,

Koolstra & Beentjes, 1999; Neuman & Koskinen, 1990)

In contrast with intralingual subtitles, aaptions,interlingual subtitles are those
whi ch itrhveoltweanisl ati on from a so(raz@ntaf& angua

Remael, 2007, p. 17This type of subtitling, because of the obvious difference in language,
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is what most viewers would recognize aggherallyrefer to assubtitle® Interestingly, the
term O0di ag o ooméd by Hebrik Gattliel{199d,,2@01) is used to describthe

subtitlingprocessn the production of interlingual subtittes

Subtitling [...] can be either vertical or diagonal. Being intralingual, vertical

subtitling limits itself to taking speech down in writingghereas diagnal

subtitling, b ei n g(crasses aver)lfronmspuwrce languagel] ay wa l Kk ¢

(SL) speech to target langua@i.) writing [emphasis mine{Gottlieb, 2001,

p. 17)

This distinction is made based the modeas well as theourceandtarget language
In Figure 4 the top arrow illustrates tansfer from source languag®L) speech to target
language(TL) speech which is labeledinterpreting. The vertical arrowfrom top left to
bottom leftrepresents a transfer from sceitanguage sgeh to source language writing. The
result of this transfer isaptions orintralingual subtitling. A transfer from source language
writing to target language writing deemedranslation,as indicated by the bottom arrow.
Lastly, the transér from source language speealdiovisual materiafor exanple)to target
language writing (shown by thiiiagonalarrow from top left to bottom rightrepresents the
Aj aywal ko tfarato asGagonal sulditing. Figurepfovides a visual dito

understanding the fijaywal ko that takes pl ace
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SL. SPEECH Interpreting TL

>

SL.  WRITING Literary translation TL

Figure 4: Diagonal Translation Interlingual Subtitling
(Gottlieb, 2001, p. 17)

As previously discussed, interlingual subtitles are an excellent resource in foreign
language learning. Not only do these types of subtitles provide a linguistic bboefiso
the use of subtitletbreign media allows learners to experientteeoimportant aspects of the
target language user communiiaz Cintas and Remaé2007)hi ghl i g h't t hat
and listenng to films and programmes subtitled from other languages hslp®tuonly to
develop and expand our linguistic skills, but also to contextualize the language and culture of
ot her c(p.u% e inegrabtion of this-8hannel input providea contextually rich
opportunity for language learnets encounteran authenticaudiovisual producbriginally
designedor native speaker consumption.

Because of the unique nature of theedia text, subtitling within the context of
audiovisual translatin requires additional considerations as process unique to that
employed imother types of translatioAs a professional practice, interlingual subtitling tends
to follow a process that, according ttee Routledge Encyclopedia of Translation Studies
(2009) begins with the assumption that the subtitler has been providedheitludiovisual
program as wél as a dial ogue [|produttign scriph gontagnmdgha n c e d

transciption of the dialogue, a descriptiaf relevant visual informationand sometimes
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notes f or {Dmae Cintas, 200535 pataplased and cited iPérezGonzalez,
Luis, 2009, p. 15)In the case of either an incomplete, inaccurate, or absent a dialogae list
transcripton of the dialogue must be made from the audio track of the media to be subtitled.
Next, the process of determining the in and out times for the subtitles to appear and
disappear, respectively, must be carried out. This process is knowatasgs The last step
in the process is when the spotted dialogue list is translated to the target langaage. D
Cintas and RemagP007)note thati wat chi ng t he f i leniretybeforer ogr ai
proceeding to translate is highlgdvisablé. As with all translation, postditing and
reviewing of the translation is carried out and quality control measures are implentieisted.
also important to note that different individuals may intervandifferent times throughout
the process, depending on each case. For example;rause technician may create the
dialogue list that is provided to the translator, or the translator may create the dialogue list
before beginning the spotting procesdher unique circumstances, such as acteshe
original media text, distribution to multiple translators, and time and technological constraints
can all significantly impact the subtitling process.

As previously noted, Tal@n Zandn has become one of thmost prominent
researchers with respect to the use of audiovisual translation and language .léarharg
2013 publication entittedi La subti tul aci-n en l e aprendi
[Subtitling in Foreign Language Learning] (translation minkg, author provides extensive
information on the use of subtitles and subtitling as a learner task. In addition to the
theoretical foundations provided, a model designed for language teachers to incorporate the
subtitling task aimed at increasing listeniogmprehension skills is presentédis model
serves as the didactic framework for the present shalyever,becauseéhe model does not

include details on thespecific subtitling processa model ofa subtiting proess to be
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employed in this study, based on general translation and audiovisual translationrthestry,
be explored. This process will be incorporated into VieamlaZan6d €013)didactic model.
Generally speaking, the aforementioned process be applied to most cases of
professional subtitling. However, in the case of subtithsga taskor language learning, a
different process has been proposed. While similar to the professional sulgricgss

described, Nevel2004)outlines a process foultitling by languagéearners:

1 Step 1: Media text analysis
1 Step 2: Script analysis
1 Step 3: Translation/Editing

1 Step 4: Spotting/Cuein@Neves, 2004, pp. 137T)

The first step in any tratation is for the translator to carry out a complete analysis of the text

to be translatedAccording to Nord2005)

At r a n-srieraed texd analysis should not only ensure full comprehension
and correct interpretation of the text or explain its linguistic and textua

structuresand their relationship with the system and norms of the source
language (SL) [but] it should also provide a reliable foundation for each and
every decision which the translator has to make in a particular translation

process (Nord, 2005, p. 1)

Given the nature of the audiovisual media, in that the source language text can be obtained
through the audiovisual channghe media itself) as well as through the written channel (a
dialogue list, script, or similar), the first stepthe proposed subtitling process for language
learners is a media text analysisllowed by a script analysis. These two steps in the

subtiting process combine to form the generic first step in all translatiothe
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comprehensive text analysil. is important to note here thatn N 20@4)spdposed

process, the Script analysis may provide an implicit opportunityinfiproved language

learning. Wheran inadequate dialogue list or script is providadyhen the transcription has

to be done due to the absence of the sdlptjes(2004)n o t e sinatelquate scripts are

excellent tools for translator trainingoreew | anguage | ear msompletei n ger
or incorrect scripts make wonderful ghlting exercises [and that] the transcription ofnil

dialogue[ é [sawhdesone | i st eni ng c dNeyes, @004 p.433bhisist as k 0
the specific step that is being investigated in the present study and is the basis for the

independent variable in the experiment.

The third step in the process being proposed is the translation and editing step.
Interestingy, in comparison wit the previously mentioned generic professional subtitling
process, this process proposes that the translation and editing step come before the spotting
step. The translation and editing step involves incorporating the various constraints
conventions lat must be dealt with, including general style, lines and line breaks, time on
screen, punctuation, symbols, colors, numbers, and a plethotaers.The participants in
the studycarried out byTalavan Zan6n(2013)were not asked to respect specific subtitling
conventions, as would normallye the caseTherefore for the purposes of leveraging the
language learning aspect of subtitling in this case, these constraints are not of paramount
importance, and what would be considered unprofessional in the case of a professional
subtitling job is overlooked in order to avoid placing more importance on form when in
reality the first two steps are the focal point for the contextualized input that may lead to
improved listening comprehension.

Lastly, step 4 inthis process is the spotting ardeingprocess.Recognizing that
different practices are carried out by different individuals, N&2€94)s t at e whatt h at A

appears to be important is that students be trained to work within the timgatots that
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spotting i mpleaslsts furthet pesfebtingcehd i t i ng (Newed)2004g ue s o
p. 137) Contrary to the definition provided byi& Cintas and Remag007), which defines
spotting as fithe process of dividi(@®RS2) he or
in this case, the spotting and cueing occurs aftetrdreslation and as part of the editing
process, meaning that tdevision is of the translation of the original dialogue, as opposed to

the division of the original dialogue itselfhe subtitling process presented by Ne{z804)

is the model basis used as the for the subtitling process carried out bpéhienextal group

in this gudy which will be further detailed in the Instrumentation section in Chapter 3.
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A. Introduction

The present chaptatescribesin detail the way the studyhas beerdesigned and
carried out The purpose of thistudy wago evaluate subtitling as a learner task to improve
listening comprehension via military radio communication within the English for Specific
Purposes contexbf English for the military when delivered via awonline learning
management system. Thalowing sections will provide clear dats aboutthe participants
and sampling the design and experimental manipulation, experimengalocedures,
instrumentsyeliablity and validity of the dataand the limitations and delimitations of the
study.

In this chapter, it is of paramount importance that this research study be viewed
within the context of the type of reselarbeing carried out. An emerging form of research,
especially in language learning, this studynseaample of aiton researchand thisshould
be keptin mind with regard to this chapter, especialy it relates tdhe research design
According to Nunan(1992) act i on research I n | anguage |
practitioner and is derivedrom a real problem in the classroom which needs to be
conf r q992epd B8) Action research, specifically in education, is characterized by
research that isonceived, planned armbnducted by those involved in the field thenass|
asopposed o i ndividuals from outside the aorgani
straightforward cycle of identifying a problem, planning an intervention, implementing the
intervention,[and] evaluating the outcondgL. Cohen, Manion, & Morrison, 2007, p. 312)
and is of particular use in education and more sgatliy in language learning. In practice,
action resarch allows for a language teacher to carry out resdlaechselves, in their own
environmentased on a desired improvement or a known prolaedinvolves stating the

improvement or problemgonducing an initial inquiry, formulatinga hypothesis, teisig
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different wayst o Ot reat 6 the probl em, analyzing ¢t

implementing the chang®&unan, 1992)

B. Research Questionsind Purpose

Taking into account the research questions and the research purpose is of utmost
importance wherdesigning and defining the research proceduremethods. In order to
keepthe forthcoming chapter in perspectiviegse apects of the overall study are presented

once again here.

To what extent do scores on military radhiased listening comprehension
RQ1 | assessments increase as a result afubatling task for learners of English

for the military?

To what extent do scores on military ratbased listening comprehension
RQ2 | assessments increase as a result of viewing subtitled audiovisual materi

learners of English for the military?

To what extent does the use of an online learning management system g
RQ3
subtitling as a task for learners of English for the military?

Table4: Research Questions
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The Experi ment al G rradio-lppged listsnin@ r e s
H1 | comprehension assessments will be higher than those of the Control Grg

a result of the subtitling task.

The Contr ol Gr o u p 6 sbhasedclisteniagscompmrehemsior|
H2

assessments may increase as a result of \esuihtitled audiovisual materia

The Experimental Group will inform that the learning management syster
H3

supports subtitling as a task for learners of English for the military.

Table5: Hypotheses

The purpose of this study to test the effect of subtitling as a learner task on listening
comprehension by comparing %ubtitling as a learner task a) viewing of subtitled
audiovisual material to listening compreb@mm via military radio forstudy participants,
native Spanisfspeaking English language learners from Spanishmilitary, in an online

learning environment.

C. Sampling

While the populationunder studycould conceivably be considered large ashe
entirety ofthe military members of aNATO membersfor this study, the populatiois
defined agrofessional, careenembers of the Spanistiavy enrolled inintermediate level
Englishcourse taughthrough the SpanisNavy Language School, or tiescuela Militar de

Idiomas (EMID), at Naval $ation Rota Cadiz, Spainand members of the Spanish Army
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enrolled in the intermediate level English couasthe SpanishMilitary Engi neer 6 s ac a
in Hoyo de Manzanares, Madrid, Spaifhe sampldor this study consistedf 46 students

and conveniencéasedselection was used to identiparticipants fromwithin the specified
populationthat met specific criterigAlthough themeans forsamplingwould ideally have
beenwholly randomin order to have the most representative sample flempbpulation,

selection for this studyas conveniencébased given the availability of theourseandthe

i nst r wilkkingress dosallow them to participata the research studyn order to be

considered for the study, potentiphrticipants had to meet the following criteria for

selection:

1 Be a membeof the military of o of the NATO membeur Partnership for Peace
(PfP)countriesand

1 Possess amtermediate English levals demonstrated witlhminimum 22-2
Standardized Lan@ge Profile (SLP) for listening, speaking, and reading in
accordance with NATGstandardization Agreemer8 TANAG) 6001, valid within

the st three years.

D. Rationalefor Selection Criteria

The rationale foselectng the criteria is based on the attemtkaprerequisites of the
ATacti cal Communi cations Engl i ¢Embree,w2012)k s h o p
Because the workshop wdssigned for operational MAT/PAT team members preparing to
deploy to the ISAF advisory sion, criterion 1 is inherent. Participants cannot be members
of a MAT/PAT without meeting criterion 1, aridereforemust meett in order to participate
in theworkshop and this study.

With respect to criterion 2hé English requirements are based on NASTANAG

6001 whichi s t he offici al document whose aim is
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describing | angua(ATO, 2010, fp.i L Whéente yagrebneent durthen
defines | anguagean protliei doalyodsasunitehear sec
communication ability NATO has not wholly agreed upon this definitidcdATO STANAG
6001 establishes a standardized reporting method fod theacrolanguage skills, called the
SLP or Standard dnguageProfile, and defines this profile as a-lktter code: listening,
speaking, reading, writing, or LSRW. The proficiency levels, from b, tare ged to report
the SLP as follows: @ No proficiency, 1i Survival, 21 Functional, 3i Professional, 4
Expert, 5i Highly articulate nativé NATO, 2010, p. 2)An SLP is reportedccording to the
LSRW format and the 0 to 5 proficiency levels, such-8223, for example. The agreement
describes the various proficiency leveisdetail for each macro skill, from 0 to, Socusing
on what the individual is able to do each level within each skilA 2005 report describes
t hi s a sfpason abdity to Goemmmunicate a message effectively in defined situations
rather than mastery of par t i cestihgaas opposed tpu a g e
Aachi eve mp dMODLEB, 2Q0%, p. @)drurthermorethere is a eries of additional
i ndi cat omay bevddded o afbase level for training, evaluation, recording or
reporting purposes, to indicate a level of proficiency that substantially exceeds a 0 through 4
base skill level, but does not fully or consistentlgenall of the criteria for the next higher
base leval (NATO, 2010, p. 2)

Many studies have been carried attempting to map the STANA@vel descriptors
to the various English exams as well tasthe CEFR descriptorsAn extensive analysis
carried out in 2005 by th&K Ministry of Defence and the University of Westminster
Language Examinations Board (MODLEB) provides andepth comparisn of the
descriptors and the levels of outcomes used by each frameadmniever, it is important to
not e t hat a direct compari son phdosophigat r e me |

differences between the NATO STANAG 6001 descriptors and the Commimpezun
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Frameworkand goes on tAoy comparitoe between the twva frameivorks

must therefore be very approximate and should be treated with ca{MQDLEB, 2005, p.
2.Because the requirement for the ATaZx2ti cal
SLP for Listening, Speaking andeBding this review will focus on the comparisons at this
level. This difficulty in comparisomotwithstanding, the overall findings of the report claim
that the STANAG 6005LP Level 22-2 is a consistent CEFR Bl leyel s t i genera) i
this level appars to correspond reasonably well with CEFOEMODLEB, 2005, p. 3)

Table6 shows the summary results of the comparison made by the MODLEB report.

Listening Speaking | Reading CEH Writing CEF | Overall CEF
CEF CEF

STANAG 0| Below Al Below Al Below Al Below Al Below Al
STANAG 1 A2 A2 A2 A2 A2
STANAG 2 B1l Bl Bl Bl Bl
STANAG 3 B2.2/C1 B2.2/C1 B2.2/C1 B2.2/C1? B2.2/C1
STANAG 4 C1l/C2 C1/C2 C2 C1l/C2 C1/C2
STANAG 5| C2 or above| Above C2 Above C2 Above C2 Above C2
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The MODLEB report is an extensive, reliable analyarsl includes a detailed
description of the characteristics of the STANAG descriptass well as the CEFR
descriptors. Furthermore, it highlights a distinct difference between the CEFR and the U.S.
Interagency Language RoundtalfleR) levels, the American Council on the Teaching of
Foreign Languages proficiency levels, and the STANAG.

While t he S TldatyAlGives from the FS(é ) from which the American
Council for the Teaching of Foreign Languages (ACTFL) scale in common use in the USA is
also derivedt he CEFR di fhhasebeen significantlyhrditencedtby tifie needs of
teachers as well as those of testefd ODLEB, 2005,p. 7).

Recognizing thathe MODLEB report is the most robust o$ ikind in comparing
frameworks, there are two separate documents relating the STANAG levels to some of the
most common English language exams, namely Thst of English for Internatioha
Communication(TOEIC ®) and another simple chart comparing the STANAG and the
Cambridge ESOL exams and theernational English Language Testing Syst@ELTS).
Although no information is provided about the analggiaducted or the methodology used
to create the comparison chart, a simple, -page documenprovided by Macmillan
Publishers maps the STANAG 2222 to the CEFR B1, Threshold, and B1+, Threshold+. This
comparison chart also links this level @ambridge ESOLPreliminary English TestRET)

and the IELTS level 4, as shownTable7.

XCi

1 Although the report refers to threS | al4.S. Deferce Mepartment Foreign Service Intendew
( MODLEB 4), this is a misnomer as F®&ltheFedefaber s t o t he F
Government's primary training institution for officers angbport personnel of the U.S. foreign affairs
communio6 (U. S. Department of State 1). Thus, it is in t
report have confused the FSI with the ILR, or Interagency Language Roundtable, which is thensptaofe
proficiency guidelines used by the FSI. Furthermore, they have incorrectly assigned the FSI to the Department
of Defense, when in reality it belongs to th&5. Department of State. As the name suggests, the ILR is used for
various agencies ofie U.S. Federal service.
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Scales Tests
STANAG Cambridge
6001 ESOL IELTS
) CEF
Standardized ALTE Scale
Common European ] N
Agreement Cambridge The British
Framework o
6001 (1976) ALTE: Association of ESOL Council, IDP

] Language Testers in Eurog Examinations.| & Cambridge
COE: Council of Europe

NATO: & (formerly ESOL
BILC: UCLES)
Bl1+
2222 2
Threshold+ | |ndependent Lower
Limited Threshold . PET 4
_ Bl User Intermediate
Working User
Threshold

Table7. MacmillanPublishers Comparison Chart, extract.
(Mellor-Clark, King, Nicola, Baker de Altamirano, Yvonne, Mcllwraith, Hamish, & Walden,
Randy, 2012, p. 1)

While this comparison chart is not necessarily valid in and of islt, does not contain any
background information on the processcaterion used for comparisoit,does provide the
same finding as the MODLEB report, which linked the STANAG Level 2 to a CEFR level
B1. The studies differ in that while the Macmillan chart goes as far as linking the STANAG
Level 2 with theCEFR B1 andBl1+, the MODLEB reportstates,iiti is not possible to
establish whether the correspondence is to B1.1 (lower) or B1.2 (ighEDDLEB, 2005,

p. 3). Therefore, for the purposes of this study, it has been linked to-spsmific B1 level.

Thus far, evidence has been provided showing that the STANAGQ Relvas been
consistently linked to the CEFR B1 as well as to the CambridgedPETIELTS level 4.
Barron and Tannenbauf2010) of the Educational Testg Service ETS) which develops

and administers th@ OEIC ®, conducted another significant reptirtking the STANAG

levels to that exanThe extensive researchonduct ed for this report

92



Subtitling for Mission Accomplishment: An Experimental Studyhef Efect of Subtitling as a Task on

ListeningComprehensioifor Learners of Military English for Specific Purpose

S ¢ 0 roemininum scores, on each tife four sections of th& OEIC ® and links them to

the fourmacro skills of the STANAG 6001 levelSable8 shows that the STANAG Level 2

is most closely equivalend a scaled 400 score on listening, a scaled 350 on reaalidg,

scaled 190 on speakinguck (2001) makes an important connection betwebe CER

level and theTOEIC ®r ecogni zi ng

t hat

Afal t hough

t

he

t

target group is probably best described as lower intermediate level, or more precisely the

Counci

In accordance withhe Mar s h a |l

of Europe

Common

00L, p.2Ha n

Leguisitetorr aiendanr@nd enrollment

e

Framewor k

i n t htieal GoMraunications Englishwhichis a 22-2 SLP for Listening, Speaking and

Reading, it can be concluded that the framework equivalent is a CEFR B1 tivbile

examination equivalent on the Cambridge ESOL is the PET and the IELTS is a score of 4.

Table8 provides a cumulative comparison, based on available studies and mapping, that links

the STANAG 22-2 levelsto the CEFR framework as well as ti@ambridge ESOL, the

IELTS, and theTOEIC ® exams. For the purposes of this study, tR&ASAG 6001 2-2-2

level shall be comparedh accordance wit Table 8 allowing comparisons to be made

between the levels and exams, specifically with respect to the instruments used for

homogeneity testing of the groups.

Macro SKill Frameworks Exams
STANAG 6001 CEFR Cambridge IELTS TOEIC
ESOL ®
Listening 2 Bl PET 4 400
Speaking 2 Bl PET 4 190
Reading 2 Bl PET 4 350

Table8. Cumulative Comparison of STANAG 6001 Levels with Frameworks and Exams.
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E. Design and Experimental Manipulation

As was mentioned in Chapter 1, knowledge claims were considered and subsequently
defined for the purposes of this study as postpositivist. Nleeseknowledge claims led to
the application of the quantitative research approach, arek@erimental reseeh design

was chosen. Robson sumsthpexperimental research strategy as follows:

1 Theassignment of participants to different conditions;

1 Manipulatonof one or more variables (called o
experimenter;

1 The measurement ahe effects of this manipulation on one or more other variables
(called O6dependent variabl eséd, DVs); and

1 Thecontrol of all other variablegRobson, 2002, p. 94)

However, simply choosing an experimentisign is not sufficienand must be
further specified. A Creswell points oytit he types available in
experimental designs, true experiments, geaperiments, and singeu b j ect exper i
(Creswell, 2003, p. 167Based on the mear ch purpose and -quest.
nomologicab paradigm [€é] in which the data are co
guantitative data whi ch gNuean 4992 p.djso kndwnt o st &
as atrue experimentwill be used to test the proposed hypothesesme resealc
experiments in languagkearning have historicallyutilized a simple, oneroup study.
Howewer, in terms of study reliability and validity, these sinfgatment and single
observation studies, while they do provide anecdotal information, are notlgeaecapted
in todayos r e Beausaornducting expednmes it e natural environment
has its own uniqudifficulties it is now more common to use a simpléwo-group

experiment. Howevemhecause this study is real world reseaiRbbson(2002) points out
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t hat Athe main hurdle in carrying out true
the principle ofrandom allocation, and once this achieved, there may be merit to
considering a somewh g2002,npo X04) Ascomvasngidileel xn theé e s i g n ¢
previous section related to the participants and samphithpugh the sampling was
conveniencéaseddue to the online nature of the study, there were nal@termined class
organizations, time related issuesclsias class meeting times, or physical considerations,
such as classroom space, thus random allocation was possible and achieved

This study utilzes atwo-group simple designthe pre-test postest randomized
controlled trial Participants were randomatlocated to either the experimental or the cantr
group based on matched paifwhich will be further discussed in the Experimental
Procedures sectiprifrom the blocking factor the TOEIC ® Sample TestThereis one
experimental groupwvhich hasbeengiventhe experimental treatmeras well as oneontrol
group which did not receive the experimental treatméent rather a parallel activity similar
to the independent variablafter being randomly allocated to their groups, betre given
pre and postreatment assessmemts comparisonFigure 5Sillustrates the design, whereas R
represents random assignment, O represents a measurgnclras pre or a post treatment
assessmenand X represents a treatment or experimerdabble.In this case, participants
have beemandomly assignetb each grougollowing the firstmeasurementhe TOEIC ®.
All participantswere given the same pre and the same post assessmbat&xperimental
Group(EG) wasexposed tahe experimentalariable X; while the Control Group (CG)as
not exposed to any experimentahriable during the experiment, but rather conducted

equivalent parallel activities utilizing the same audiovisual materidleadsG
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Experimental Group Op ----- R ----- Oy ----- X1 ----- O,

Control Group Op ----- R ----- (@ Y— 0,

Figure 5: Experimental Design

F. Experimental Procedures

This experimentvasdesigned specificalljo becarried out online utilizing aonline
learning managment system calledCanvas. Canvas is dynamic product made by
Instructure,designed to revolutionize online learning by providing a modern interface and
easyto-use tools to enhance the online learning experiéorcboth instructor and learner
Canvas isan opersource, dynamic product that allows for seamless integration with other
online environments, including Google products, and social maddis commonly used for
MOOCs (massive open online course3he idea for carrying out this expment comes

from the recommendation propaisky Talavan Zan6(2013)

Gracias a las redes avanzadas de educacion virtual, los alumnos podrian
trabajar en lineacon actividades individuales que les guiaran a través de los
visionados, la posterior subtitulacion del clip correspondiente y las
correspondientes actividades de pesionado. Existen muchas herramientas

y plataformas informéticas que se pueden utilizara este tipo de tareas en

los campus virtuales de los centros de ensefianza a distancia que, ademas,
pueden ayudar a los alumnos a desarrollar destrezas de aprendizaje
autonomo dentro de un proceso rico y complejo en el que se cuente con el
apoyo de un utor (virtual) que pueda resolver posibles problemas y

proporcionar la correspondiente retroalimentacion con respecto al ritmo de
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progreso y nivel de aprovechamiento de la actividad, sobre todo en las tareas
que no puedan contar con respuesi#omati@a (Talavan Zanon, 2013, p.

387)

Thus, n order to begin the experimeafter providing their personal email address,
participantswere invited to join the online learning management platform, Canvas, at

https://canvas.instructure.com/login/canwasorder tocreateusernames and passwords for

the systemThe email invitation was generated from gagticipantroster that was input by
the researchethus linking the invitation automatically to the course in which thesewo
enfo, To demonstrate the | ear ni ng screanshatgpketinee n t

email invitationfor account crationand course enrollmean be seemiFigure 6.

Click here to get started

You've been invited to participate in a class at
canvas.instructure.com. The class is called Subtitling for Mission
Accomplishment. Course role: Student

Name: acampbel@icloud.com
Email: acampbel@icloud.com
Username: none

You'll need to register with Canvas before you can participate in
the class.

AT N
s

Update your notification settings

Figure 6: Canvas Account Creation Page
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Next, each participant was then automatically enrolled inTTREIC ® listening pre
assessment coursend then they weresubsequently directed to complete th@EIC ®
SampleTest This observation instrument is further described in detail in the instruments

section, while the main page of the listening comprehensieteptés provided ifrigure 7

= Subtiting » Quizzes » Listening Pre-Assessment

Home
Assignments Listening Pre-Assessment
Grades
Syllabus Due No due date Points 20 Questions 20 Time Limit 45 Minutes
Modules 1
Instructions

LISTENING TEST

In the Listening test, you will be asked to demonstrate how well you understand spoken English. The
entire Listenng test will last between 10 and 20 minutes. There are four parts, and directions are given
for each part.

Take the Quiz

Figure 7: TOEIC ®Landing Page in Canvas

Participants were blocked utilizing the scores from theTOEIC ® listening
comprehensioestand were subsequenthssigned to thewvo groups.Robson(2002) notes
that Ato do any form of true experiment al de
assignment t o t he(20aR,) o 10é&)ineordér totconduattthserantos o
assignment to the control and experimental groups, participeres assigned a random,
internal identification number based on theim@as account, and this number wamwn

only to the researcheihen, in what isef erred to as a da&hcht ched
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involves fndestablishing pairs of participant
related to the dependent variable (DV) [with] random allocation of members &f tpair

di fferent experi ment al groups (Robson, @002am expe
105) participants were divided into matched pairs. Using a matched design is advised in this
case, as the Omat TOEICRPanwleTedtadd edeli atsed fhi( g ile
dependen t(2002ap: 10Aahd thee gorocessf obtaining the scores for the matching
variabl e fiarentihbekekbkyt [Rebsan,r2@e03, p.me7phatisenbtf ect s ¢
only does theTOEIC ® scoe correlate directly with thdependent variable under study in

this research project, but it was also very easy to utilize the online learning management
system to administer theOEIC ® Sample Testwith prior approval from the Educatial

Testing Service The authorization letter and licensge available inthe appendices

Therefore, sores from thefOEIC ® were put into order from highest score to lowest score,

and the correspondingternal identification numbeof the participantvas notedFrom this
rank-ordered list of score®23 pairswere created the first and second formed a pair, the

third and fouth formed a pair, and so on uri?B pairs were formed from the research study
participants. From each of the pairs, one identification number was randomly assigned to the
control group, and the other was assigned to the experimental group. This preuess e

internal validity of the experimental and control group®rder to have two groups that are

as similar as possible, in this casgainst an independent variable of general English
language skillsas demonstrated on tH®©EIC ®. The assignment dhe participants to the

groups and the blocking on prestTOEIC ® scoress detailedn Figure 8
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Convenience-based Sampling Partigi?)ants

. MODIFIED
Blocking Factor TOEIC

Matched Matched Matched
Pairs Pairs Pairs
Matched Pairs Established 2 Highest 2 Mid 2 Lowest
Scores Scores Scores

Participant | Participant Participant | Participant Participant | Participant
# #H# i it #Hit i

CONTROL GROUP
EXPERIMENTAL GROUP
CONTROL GROUP
CONTROL GROUP

( EXPERIMENTAL GROUP
-\ EXPERIMENTAL GROUP

AN

»

e
\
e
\

»
»
Lt

COMPARE \ ‘ COMPARE \ ‘ COMPARE \

Figure 8: Blocking on theT OEIC ®to form matched pairs

Next, participants werelivided into two different sectionsorresponding to their
group of assignmenttilizing the online course management software. This allowed for
participants to be grouped into sections from the previous random allocation in either the

Experimental or Control Group without their knowledgée online courséhen proceeded
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depending on theorrespondingsectionto the group ofassignmentind modules became
available for the participants to begin their woModules 1 and 5 wersame for &
participants Module 1consistedf the administratin of the frst pretreatment assessniea
NATO-released video from the gun camera from th® 8bmbat Aviation Brigadattack
helicoptes and the accompanying radio traffic between the pilots and digpatch base.
This assessment is furthéescribedn detail inthe instruments section. All groups wéhen
provided with an online course, whiconsistedof 3 additionalmoduleseach wherein the
subtitling treatmentwas applied to théexperimental Goup and a parallel activity was
applied to the Control Grougrhe modules were asynchrondussed orconstructivismas
described in online learning theory, and geted. Partipants were given a window of 6
weeks to complete the modules, from 1 Octob8i52to 15 November 2013Jpon
completion of the modules, the military radio listening comprehenpiost treatment
assessment was administeesiModule 5This posttestprovided the data usdéd analyze

the subtitling task intervention proposed irypbthesisl and H/pothesis2. Upon completion

of the entirety of the course content, all participants were given thefealirse survey
which provided an opportunity for participants to express their feelings regarding the use of
the onlire learning manageent system. Depending upon their group of assignment,
participants were also asked questions regardiey use of audiovisual material and
subtitling as aask. The information obtained from this survey provided the data to be used in

evaluating Hypothesi3.

G. Instrumentation

1. The Dependent Variable

As discusseat lengthin Chapter 2, the dependent variable under study in thissase
listening comprehension within the contextligtening via military radio. The dependent

variable is inseparably linked tbe Research Questions and the corresponding Hypotheses
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and 2 given that the principal skill under study is listening comprehension. Thasjen to
evaluate said skill, multiple instruments were employed. First, in accordance with the
research desigitheTOEIC ® Sample Test was used as the variabldlocking factor based

on thedependent variabl&econd, existing radibased listening comprehension assessments
were utilized for measuring the dependent variable both prior to and after both the
experimental treatment was administeradd the parallel activity carried out with the

Experimental and Control Groups, respectively.
a. TOEIC®

Various instruments were utilized to carry out the study, linked to research purpose
and research questiodsccording t o t he Marshall Centerods Tact

workshop, participants must meet the following-prquisite:

A minimum of an intermediate level of English language proficiency
(approximately equivalent to: NATO STANAG 6001 SLP Level 2 in
listening, speaking, and reading; or an American Language Course Placement
Test (ALCPT) / English Comprehension Level (ECL) test score of 70)

(Embree, 2012, p. 1)

The ideal instrument for homogenizing the groups and conductingsignment to the
treatment groups isitherthe American Language Course Placement Test (ALCPT) or the
Def ense L an g kagtise Compelsension Leve@bIECL) test, both of which
belong to the Defense Language Institute English Language Q@it#LC) located at
Lackland Air Force Base in San Antonio, Texas, USAe ALCPT fiassesses English
proficiency through items that evaluate comprehension of grammar and vocabulary through
themodes of | i st e(befensg |.angaageal InstitideaEdglish gamguage Center,

2015, p. 1while the ECL test is a@is the primary instrument used for measuring the English
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language reading and listening proficiency of IMEmternational military students)]
scheduled totéend IMET [(International Military Education and Traini)jgor FMS[(foreign

military sales)]funded training and of international participants in certdi§-sponsored
exercise ( ADLI EL-ECEk d 0 e st i. Rlayvever, aocording)tgpersonal email
communicationwith the DLIELC requesting permission to use the ALCPT for research
purposes, théanguage Testing Specialist and Test Monitor, Extelmira Nickelsreplied,

fip]er Joint Base San Antonio, Lackland's JABGe ALCPT is DLIELC's propertyand

DLIELC approes t he wuse and][s]meelthe ALCRTs & domtrolledetestf i €
cannotbe used forpractice or research purposEsfortunately, there is nanilitary test

available through DLIELG hat woul d s e r (Miekelsy2013) ThepALEPF 0 s e s 0

handbook further goes on to specify the approved uses of the telébas:fo

AALCPTs are intended to be useat the following purposes onlyo place
students in an American Language Course (ALC) prograenaluate student
progess at the end of an ALC levekkoreen candidates for readiness to take
the English Compreherisn Level (ECL) test®’'to evaluate the English
language abilities of local personnel working for, or being considered for
positions on oversedd.S. military installations as required By.S. military
service regulations. ALCPTs are not used for ECacpice, promotion or
bonus systems, etc. ALCPTs should never be placed in databases, on the
internet or otherwise be made available for students to study. Because the
ALCPT is a U. S. government language test created for authorized purposes
only, its salemust be approved by the DLIELC Eisjl Evaluation Flight

( T e s t(hefemmse Laanguage Institute English Language Center, 2015, p. 1)
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Therefore, becauseeither theALCPT nor the ELC test was an available option, order to
homogenize the groups aladsign the participants to the groupise practice test from the

TOEIC ® Official TestPreparation Guide (2000) was utilizdeficiencies in théefOEIC ®

as a test of the listening construct were discussed previtusigver, wheréghe TOEIC ®is

more a Atest of gener al gr ammait rencamsicheam mp et e
and reliable, and measur es t h(Busk, 20@GLyrpr 216y con s
Thus, a sample of th& OEIC ® Listening andReading testgenerallya 2hour multiple-

choicetest consisting of 200 questiongasutilized as theest for homogenizatioma group
assignmentThe license provided by ETS for use of T@EIC ® is of particular importance,
increasing the overall validity andliability of the entire experimenthe official sample test

consists ofa 44 item listening and reading test thas administered through the online

course management system, Canvas.

b. Radio Listening Comprehension Instrument

While theTOEIC ®, an existing instrument i bothexistingreliability and validity
(Educational TestingService, 2012)was used to block and assign participants to the
respective experimental groyps order to complete the experimengadocedure pre
treatment and posteatment observation instrumentgere utilized. Given the research
purpose and resedn questions,existing military radiebased listening comprehension
assessmentserethe ideal choice for use in the experimeat they, like th& OEIC ®, were
alreadyvalidated and their reliabilithad already beesstablishedNoting the specific natue
of such an assessmenexisting instrumentsfrom the Marshall Centeri Tact i c al
Communi c at i ooarse ddsigngdo imsaBuoe listening comprehension via military
radio, were usedor this purpose.In keepingwith the communicative testing concept that

Al anguage use takes place in a context, and
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t ake acco(Buck 2001 p. 83hhade instrumentare made up cduthentic texts,
taken from official ISAFreleased video and audio footg@eick, 2001, p. 83)

The gapfilling tests employed for measuring the dependent variaoé a type of
integrativetest based on the clozeading testn which words are removed from a selected
text and test takers are asked to fillthe gaps with a word &l theybelieveis the best fit.
Thesereadingt est s are wused for both comprehensi on
While the instruments for this study were thosegxisting assessments already in use at the
Tactical Communications English Workshop, an evaluation thereof for the purposes of the
study and within the contexts of the conceptual framework is demording to Buck2001),
Athere 1 s considerabl e eocoredpeoceduee canhba tusedttdh e st
make good [listening] tests, and there is every reason to think that the listening cloze would
work well. Testtakers would clearly have to understandhart piece of spoken language
[ é ](aD01, p. 69)While this evaluation is a positive one, it is important to rememtiat in
a pure listening clee, the entire assessment would be carried out utilizing the listening
domain. That means that the blanks in the text would be represented as either beeps or
silences in the audio text, and the test taker would simply write down their response to each
blank perhaps in correspondingumberedblanks on a response she€his test technique
usually requires a pause or a small window of time after the beep or silence for test takers to
respondPreviously, as noted by Bu¢k001) one of the main difficulties in this type of test
would be the technological requirements for creating the text. However, with advances in
techrology, digital audio softwarbas made this a nassue, and creating this type of tast
a simpletask even for the most basic user.

In contrast with a traditional cloze listening test, this study utilizes dilfjag test,
in large part due to the fact that while an audio text is provided to thakest they are also

given a transcript of the text with the appropriate blanks to fill in as the text is delivered. In
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this case, there are no special pauses after the blanks, and thelédixeigd in real time, in
keeping with the previously definetstening comprehension construthile this method

may result in a watering down of the test back to a reading cloze exéteiseinget al.
(1983)support theemovingof certain wordsn order to acount for this potential drawback
ficontent words purposely deleted in such a way that it would be highly unlikely that the
students could supply the missing words from context alone without attending to the aural
stimulug (1983, p. 289)This is referred to as a listening recall test, and the authors purport
thatin their study, these types of tests showed higharability, validity, dscriminability,

and t e s(1983wd. 202)Whén compared to a traditional listening comprehension test
(Henning et al., 1983)

This information positively reinforces the use of this -jfiimg test with respect to
the aforementioned details on construct and the results of the study mentioned. Furthermore,
the removal of content words, those words with i gh i nf o (Bock,t200b,p. | o a d ¢
70), provide an additional opportunity for vocabulary acquisition. While not a specific
domain under investigation in this research, this reinforces the specificoheedmbers of
SFATSsto be able to utilize technical, misstoslated vocabulary and radio procedures within
the context of the advising mission in Afghanistaihis is perhaps onef the reasonshe
Tactical Communications English Workshop has utilized this specific type obezstyisen
addition to improved radio communications in Englisime of theother goals of said
workshop igo increaseacquisition of specific vocabulary.

While this type of test clearly falls within the category of integrative testing, based on
the theory of redundancy and expectancy grammar, these instruments actually incorporate
characteristics specific to communicative tests as well. As was mention€tajter 2,
communicative tests usually include authentic text, a communicative purpose, and authentic

tasks. In the case of these ¢gdiing tests, the text is taken fromideosreleased into the
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public domain by both ISAF and.S. military public affars offices. These releases took
place via the USDepar t ment of Defenseds television
Armed Forces Network, or AFN, as well as via the Departthent onl i ne Def ense
Imagery Distribution System (DVIDSP V| D S a stateof-the-art, 24/7 operation that
provides a timely, accurate and reliable connection between the media around the world and
the military ¢ééDVimBo wtorDMwbD S,e®d n. d. )

More specifically, lhe text utilizedfor the radio listening comprehensiayapfilling
pretestwas the adio extracted fromSAF-releasedelicopter gurcamera footagebtained
5 August 2009 in Zabul province located sauthern Afghanistan. The footage was taken
from an Attack Weapons Teaof helicopters belongingp theUni t ed St 8% s Ar m
Combat Avidion Brigadefrom Fort Bragg, North Carolinas part of Task Force Pegasus.
The originalB-roll consists of 5 minutes drfifty-three seconds of audiovhich wasused to
create a 30tem listening assessmdasting 5 minutes and twentyne seconddn this case,
the Broll is to be understmd as videaaken without audiowhereas the finahudiovisual
product isa result ofvideo and audio taken from two different, independent systetis
audio overlaid onto the videagesulting inthe final produd¢. Given this unique combat
context, the video and audio recording systeamns not integratedThe vides used for this
study were all taken from the Lockheed Marfiarget Acquisition and Designation Sights
(TADS) system, lp either the thermographiccamera ormonochrome daylight television
cameraon theBoeingAH-64D (AH meaningattack helicopterppache Longbowhelicopter.
While there is no way to be certaiwhich systemwas useddue to higHevel security
classificationthe audio wasnostlikely recordedfrom secure voice transmissions oegther
the Single Channel Grourdir Radio System (SINCGARS)the Ultra High Fequency
(UHF) Have Quick Ilradio systemor the Very High Frequencgmplitude Modulating

Frequency Modulating (VHF AMFM) radio system The audio includes radio
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communication between two pilots regarding the identification, observation, and elimination

of 2 insurgents implanting an IED along a route used by the ISAF coallttehcomplete
transcription of the audio along with thetest format is included a8ppendix A and

Appendix Bfor referenceAfter the experimental treatment and parallel activity were carried

out, whose detailwill be providedin the following section on the independent variable, a
posttest was given tche participantsThe text utilized for theadio listening comprehension

posttest consisted of audio taken from similar ISA€leased hatopter guacamera audio

and video fotage taken on 5 January 2007 n&irit, Irag. The audio was utilized to create

a 19item assessmeisting 2 minutes and fordhree secondslhe original B-roll consists

of Apache helicopter pil ot s™larsfsd mgtnreyd DRiov itshieo
Force Marne from Fort Stewart, Georgidno areproviding close air support to friendly
personnel on the ground near a buildimgnich enemy forces are utilizing facover and
concealmenwhile they engage the Apaches. The footage incluttEsning small arms and
rocketpropelled grenade fire amwe | | as t he Ap acHelliré snissileg, p| 0y me
rockets, and 3nillimeter chairgunfire. The complete transcription of the audio along with

the postest format is included as Appendix C and Appendix D for referehige.high

information loadwordsthat have been removed for thleze test for the pregeatment test

can be seen imable 9 and for the posteatment test in Table 10.

High Information Load Words - Pre-Test
road helicopters send see
three hit twenty vehicles
individuals placing aircraft station
midnight wire eyes snheaking
individuals shoot checkpoint case
hole place open gun
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High Information Load Words - PostTest
careful engaged hit
fire missile destroyed
missiles tracking house
left inbound green
ahead firing guns
calling back away

Table10: High Information Load WordsPostTest

2. The Independent Variable

The independent variable in this study is the use optbéessional task of creating
subtitles by nostranslaors for language learning purposd®ecause of the online nature of
this experiment, this section will detail the entirety of the procedures and content uibed for
experimental traanent applied to th&xperimental Group as well as the rexperimental
treatmentapplied tothe Control Group. This section will include a detailed account of the

contents and progression of thieline courses that were designed apglied to each Grqu

a. Experimental Group

This subsection wiltletail the specific instrumentsat were usednd the procedures
that were followed in the case of the Experimental Group and the way that the experimental
treatment, that is the independent variable, was apphsdspecified previously in this
chapter, the members of the Experimental Group were randomly assigned to the group based
on a matched pair design after taking T®@EIC ®. Once again it is important to note that
the participants were not aware of whetbenot they were in the experimental or the control
group, giventh@nl i ne cour se management s etioesmids f e a
courses and assigning different tasks to each se&iont h gr oups 6 online co

5 Modules, whex Modules 1 an8 were the same for each group.
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Chapter 3: Methodology

According toAlly (2002)andHoffman and Ritchi€1997) nfine instruction occurs
when learners use the Web to go through the sequence of instruction, to complete the
learning activities, 1ad to achieved ar ni ng out c o m@Aly, 2804,¢. 22)Bhee ct i Vv €
online course that was designed for the Experimental Group in this study ta&es in
consideration this philosophy andy keeping with the online learning theory that was
discussed in Chapter 2, was designed following the modebgeddy Ally(2004) Modules
2, 3, and 4 follow the premise thi@tb e havi ori st sdé strategies <can
(facts), cognitive strategies can be wused t
constructivist strategiescéme used to teach the Awhnotes ( hi gh
per sonal meaning and si (Aly&004, ¢. 7)eespdctivelont ext ual
The EG Mbdulesarebased on Tala&n Zano® €2009)proposednodel of a subtitling
activity for improving lisening comprehension consisting of miewing, central task, and
post viewing activitiesTable 11provides the details of the proposed subtitling activity plan.
Given the difference in this studyods desigr
varialde, the viewing portions ahe proposed model were replaced by Modules 1 and 5, the

listening comprehensigore andposttesbbservations.
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Subtitling for Mission Accomplishment: An Experimental Studyhef Efect of Subtitling as a Task on
ListeningComprehensioifor Learners of Military English for Specific Purpose

Tablel1ll: Example Subtitling Activity Plan
(Talavan Zanén, 2009, p. 220)

The EG Module 2consisted of an introductiono the Module and provided
participants with a basic introductorgini-course onsubtitling aimed atindividuals with
little to no extensive knowledge of translation amaore specificallywith no experience in
audiovisual translationThe minicourse feated introductory lessons on the Amara
subtitling platform, in the form of short videasdthe Amara user guidé detailed analysis
of the Amara user interface was also provided, complete with a description oMizdtde
2 was broken dowmto various sudiasks that were designed for learners to move through
sequentially to understand the process of subtitling. This process was tailored specifically for
the purposes of subtitling as a learner task,mmgosefullydid not include the samevel of

detail that a university audiovisual translation course wolihe final activity of Module 2
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